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To meet the needs of a totally integrated system in

which students achieve at drastically different levels, Chapel Hill
City Schnols developed a 3-year plan to improve the ability of
teachers to develop indivicdualized instructional materials. In the
first year of the program (1969-70) a teacher education staff was
organized and employed to carry out a comrprehensive pre=- and
inservice teacher education prograa. Strategies consisted of 1) a

syster-wide,

2-veek summer workshop on individuvalized instruction (65

percent of the 280 teachers participating); 2) released time for
teachers to develop materjals for individualized instruction
approxsmately 14 half days for each elementary teacher, less for
secondary; 3) mid-year evaluation survey which resulted in changes of
strategy for the second level and in a series of u-day, grade level,
systens~wide workstopz for elementary teachers for more assistance in
individualized reacing instruction; 4) concentration cn model
prograns at the seccrdary lcvel: tutorial reading clinic utilizing
community volunteers, and independent study and small-goup work plans; 5)
workshops to instruct teachers in the techniques of creative drematics., In one
year the project was able to nnticeably alter the educational phitoscphy of the
system and to make teachers more aware of individual needs, Teachers are now
using more diversiflied media and techniques to make Instruction more approprlate.

(43)
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I. Introduction
A. Flucational Need
The Chapel Hill City Schools is made up of a student

population which comes from widely divergent backgrounds.

The schools are totally integrated due to a geographical
zoning plan which was initiated in Soptember 1967, The per-
centago of Negro students in easch school ranges from 27 to

32 per cent. Although we fesl that integration is morally,
legally, and educationally right, it has caused a more hetero-
geneous group of students. A largoe proportion of the Negro
students could be described as eoconomically disadvuntaged.

At the other extrome, the nmajority of tho white students come
from the "academic" community since their paronts are con-

nected with one of the universities in the community.

According to recent studies conductod within the Chapel
Hil11 City School System, wo know that our students often
achieve at drastically difforont levels., Our experionce
from working with students in dosegregated classrooms has
made it quite clear that many of our old teaching nothods
and materials aimod at the average middle-class white student
must be reovaluated, It is also olear that the educational
naeds of all our students cannot be met‘by a single uniform

program of instruction.

Faced with this dilerma, tho Chapel Hill City 8Schools
doveloped a three ysar plan to train teachers and develop

viuneatiannl media., Ry combining the roscurces of several
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agencies at the local, state, and federal level, considerabdblo
progress was made. Under the EPDA program for 1969-70 a
teazher education staff was organized and employed to carry
out a vory ocmprehensive pre-ctorvice and in-service teacher
education program. Along with this teacher education program
the philosophy of the schoosl system was revised to include

individualized and personalized learning as our basic theme.

B. fpecific Objectives

The primary objective of the program will be to improve
the abllity of teachers to develop individualized instruc-
tio-nl materials as ovidenced by inciessud involvement and

achievonent of students.

Speoific objooctives includo the following:

1+ That the participating tenchers becomne familiar with
outstanding books and articles oconcerned with oreative,
productive, and eovaluantive thinking.

2. That teachers will improve in thoir ability to think
divergently as evidenced by en increase of creative res-
ponses to given ideas and things aild tho eventual incroanse
of modified or original instructional materials designed
for individurlized instruction.

3. That teachoers might become more effeoctive in the utili-
gation of diognostic processes in order to better pre-
sceribe appropriate instructional methods end materials,

4« That tenciters might become more effcotive in the utili-

gation of available naterinls and media to better




individualize instruction.

5. 'That teachers might have the experienco of developing
currioulum materials and processes which are appropriate
to their students,

6. That teachors might become mors effective in expressing
desiroble educational goals in the form of desirabdle
behavioral objectives.,

7. That teachors might have sn opportunity to investigate new
methods and procedures in an effort to improve instructional
practices.

8. A model for effeocting change will be refined.

IT. Operation of the Program

A. Planning

Tho plsnning for this program actually began three yoars
ago when a ourriculum ocommittee consisting of teachers and
administrators throughout the system was organiced by the
Assistant Superintendent of Curriculum and Instructicn.
Through regular meetings it become apparent that teachers
were becoming frustrated with attempts to teach children who
were so divergent in background and achievement. Possible
aolutions were discussed and individualirzed instruction seemed
to show the greatest promise in meeting fndividual student
needs. It was decided that ways should ve found to allow
teachers moro time to plun and investigate more creative

teaching methods. This was made possidble by the EPDA grant.

A teacher education staff was formed and given the
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responsibility of planning and instituting a program which

would train tieachers for desired goala. 7The teacher education
staff oonferred with teachers, administrators, cormunity membors
and consultants to deveolop a three year strategy. A staff of
part-timo teaochers was used to relieve regular classroom teachers
8o that the classroom toacher could have time during the school
day to attend workshops, visit other classrooms, study ourrent
literature about individualigzed instruction, produce materiels

for classroom use, and plan olass aotivities.

Joint sossions betweon the teachers and thoe teacher educa-
tion ataff were quite boneficial in the planning of the year's
activitioes., Through regular communication and ovaluation the

program could better meet the teacher nceds,

The tonohor education staff met regularly to plan end
evaluate the program. This interaotidn betweusn the staff was
very positive. Brainstorming sossions proved to be quite
nelpful in doveloping a more creative program. There wore also
regular planning sessions with tho supervisory staff of the
superintendent's office 8o that a joint effort could bs made
in nssisting end supporting tecachors in their efforts to indi-

vidualize instruction.

We found that ragular planning sessions were quite valuable
and neocessary. Noxt year, 1970-71, our funds will be more
limited for releasing classroom teachers, but we intend to usa
summer Workshops and after school sessions. The‘teaeher edu-

cation staff and supervisory staff will continu- to me.% regularly.




B. Participants

This program is a system-wide effort to assist all teachers .
in developing naw techniques to botter meet student needs.
The two-week surmer workshop Leld in August 1969 was offered
for all teachers in tho system., Approximately sixty per cent °
of the teachors and administrators did attend. 1In addition,
all teachors who taught academic subjoots raeceived somo ro-
leagsed time during the school year., It was felt that, since
the entirs school syetem hud been committod toward hetter
meeting student needs, all teachers should be given the
opportunity to participate., It is still believed that total

participation was neocessary during tho firat year.

In the future our efforts will be more concentrated on
model classrooms and training the leaders of each school.
There will be a branching effect ss these loaders work with
other staff members within thoir individual school. We found
this year that a teacher who is successful with individualieced
fnatruction can have a positive effect on his colleagues.

Teachers want to see¢ the program in acticn,

C. Stare

The permanent teacher education staff was one of the
st.ongest parts of this program. The dircotor and two program
specialists had experience in the school system. Tho EPDA staff
had good knowledge of the system, was known and respected by
school staffs, and wes highly motivated. The full-time astaff

mendbel in each elementary school had experience in that achool
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and was chosen as the most capable and respected member of that
faculty. The hiring of a talented and rospeoted staff contri-

buted muoh to the acceptance of the program and to its successss.

Several consultants were used throughout the yecar. The
most favoreble response was often toward teachers who had suc-
cosaful individualized instruction programs in operation.

These teachers seemed to "talk tho same language" us our
tecachers and got down to the hasics. On somo occasions college
toachers were felt to be too idealistic and too general. One
effective procedure was to organice small group disoussions

whiash were teacher-lead.

With 260 teachers in this system it would have beon
desirable to have had a larger stuff to help individusl teachers
on a ono-to-one basias. However, we did try to utilize the
existing leadership structure by working with principals, grade
chairmen, and department heads., Support from these leaders in

the individual school is essentisl for any changoe to take place.

D. Orientation

our major orientation for this program ocourred during
the summer workshop. At this time teachers studied and were
instructed adbout various techniques of individuslized instruec-
tion. At the pre-achool orientation all educators in the school
aystem were advised of the plans for emphasiging individualired
instruction system-wide., They were advised of ths resources

availadble and were urged to utiliee them fully.
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The part-time enrichment teachers who were used to relieve
regular oclassroom teachers wore given a two-week orientation
before going into olassrooms. This time was essential to
instruot and prepare them to be more effective in the wide
range of classrooms, We found that other sessions were noeces-
sary during the school year tc meintain adequate morale. It
was found to be extremely diffiocult for teachers to function

in the many classrooms ovor a long period of time.

E. Program Operation

Objective 1--Reading ocutstanding books und artiocles

Onoc of onur prime objectives for this first year of the
program was to help teachers become familiar with the many
aspeots of individualiced instruction. In addition to instruo-
ting them individually and in workshops, We encouraged teachers
to rend outstanding books and erticles. According to our sur-
voy (see Appcndix 4,B) the majority of tho teachers did some
professional reading. The staff helped promote recding by
pudblishing bidbliographies of availahle books and vecommending

reading to meot individual teacher intorosta.

Approximately 32% professional books were purchased for
inclusion in the library at the central office. Bibliographies
were distributed to each teacher. Of the 133 teachers polled,
115 indicated that thoy hod read profossional literature, 18
had not. The maximum number read was 20, minimum 1, with a
mehn of 5. Summaries of pertinent readings were distributed

to the professional pereonnel.

Q

~



Objective 2-~More creative instruction

Many teachers in the elementary classrooms modified their
original materials and techniques toward a more individualized
approach. In most cases they utilized their release time
wisely and accumplished much. The teacher education staff -
found that most teachers needed help in similar arceas and,
therefore, the decision was made to hold a series of reading
workshops for teachers at each grade level. These grade level
workshops were held in the early spring. At this time teachers
had taken time to study and try some new techniques. Conse-
quently, when we held the workshop they were quite receptive
and wanted to share ideas with other teachers of the same grade
level who were oxperiencing similar problems. These grade
level workshops took place over four consecutive mornings end
were felt to be quite successful in clearing up apprehensions

and giving direction for future efforts.

At the secondary level the teachers did not seem to be as
roceptive to the individualized instruction concept. The high
school math department tried using some learning activity
packages (LAP's), but found that they could not write LAP's
fast enough to keep ahead of the students. At mid-year they
decided to abandon the idea and wait until they could preparc
LAP's for the entire year. Math teachers at one junior high
prepared LAP!'s in lesser detail for a fewer number of students

and felt that they were quite successful.

Another problem at the secondary level arose when several
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teachers allowed students to work on independent study without
proper parameters. The result was confusion and wasted time
for students. The number of students on independent study at
the high school increased to the point that the librarians were

having problems controlling 1t.

After evaluating the first semester program, the decision
was made to alter the program at the secondary level. Our
part-time staff was reassigned. We placed one person in each
library to work with students on independent study. The
teacher assigned to work with independent study was to struc-
ture the students' activities by working out a contract with
the student and his classroom teacher. Independent studyv

worked much more satisfactorily following the controls.

Five of the other staff members were assigned to work with +~
students who were having reading problems. Reading materials
already in the system were pulled together and reading clinics
were formed. A plea was also made for townspeople to volunteer
to help with the tutoring. Over sixty volunteers were trained
and worked at least an hour per day in the reading clinic. The
stallf members were very enthusiastic about student progress and
felt good about the program. The school system hopes to con-

tinue the reading tutcrial program next yesr with local funds.

Objective 3--The utilization of diagnostic process
The number of commercial and teacher-produced diagnostic
tests incroansed considerably during this school year in all

elementary schools. Considerable emphasis was placed on
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diagnostic procedures during the summer workshop. This was
followed up by purchasing many commercial tests, reproducing
some of the butter teacher-made tests, and placing them in the
appropriate school.

Ob jective l--More oifective utilization of materials and
media
Our observations in the schools and conversations with
teachers indicated that more media was being utilized. Another
indication that teachers vere more aware of media was the fact
that téachers began asking for many more commercial types of

media than during previous years.

During the Individualized Instruction Workshop 1969, time
was allccated for introduction to the use snd development of

appropriate media.

In the model reading program at the secondary level,
teachers were cognizant of the tutors! selection and use of
appropriate materials for the remediation of reading problems.

Objective S5--Experience in developing curriculum materials

and processes

Teachers used released time to develop a variety of mate-
rials for classroom use. Many more expendable materials, such
as paper, were used throughout the school system than ever
before. Many teachers learned how to use simulation and other

learning games.

With an increased emphasis on media development, there was

a demand by teachers for instruction in this area. Arrangements
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were made through the State Department of Public Instiuction to
hold a college credit course at the University of North Carolina,
The three semester hour course, Audio Visual Instruction, taught
by Dr. Halph Wileman, was offered tuition-free to school enm-
ployees. Thirty teachers participated in this class. The regu-
lar course outline was altered to meet the system's needs and
placed emphasis on medie development for individualised instruc-
tion. Each tescher had to develop a media supported lesson and
then teet it on a group of students to determine its effectiveness,

Objective 6--Expressing goals in form of behavioral

objectives

During the Individualized Instruction Workshop 1969, two
consultants from the University of North Carolina expressed
the importance of stating objectives in behavioral terms. This
was & technique that was extremely difficult for many teachers,
Teachers who participated in the college credit course on media
davelopment also gained experience in this technique by develop-
ing ohjectives for the lessons they developed. Our teachers
still need more experience in this area, It will receive em-~
phasis in our curriculum guide devel-pment worksinop during

the summar of 1970.

Objective 7--Investigate new methods and materials

By making site visits to other schools and by the use of
cor.sultants, teachers have the opportunity to investigate many
new methods and materials. Ninety-three teachers were involved
in visits to demonstration schools located in the area (Marvin

Smith, Burlington. N. C.; Saxapahaw, Saxapahaw, N. C.; E.I.P.
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Southside, Durham, N. C.; UNC Reading Center, Chapel Hill, N. C.;
Pinecrest, Southern Pines, N. C.; Louisburg Reading Center,
Louisburg, N, C.). Staff members participated in Conference
for Early Childhood Education, New Orleens, La.; Intermediate
Sciencoe Curriculum Study, Washington, D. C.; California Testing
Bureau Domonstration, Greensborec, N, C.; observation of Indivi-
dualized Instruction in a varlety of schools ranging from inner
city to suburbia, New York City; observation of the EPDA pro-

gream in Tampa, Florida.

During the past year the system has purchased numerous
materials., Teachers were introduced to many of the latest
materials for individualized instruction at a publisher's

denonstration at the summer workshop.

One of the newest and most exciting teaching techniques
introduced to our teachers this year was creative dramatics.
With the addition of a creativo dramatics specialist to the
staff, we were able to instruct teachers in this technique.
After a soeries of six workshops, teachers were able to usc a
technique which improved student communication and helped moti-
vate them in other school activities. Eighty-two teachers parti-
cipated in the workshops; others attended classroom demonstra-
tions in their schools. An unexpected outcome of the teacher
workshops was that when teachers participated in creative drama
related to classroom situations they found they were better able
to understand their students. These sessions seemed to have a

thorapsutic offect on the tesachers.
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Ot jective 8--Develop modsl for change

A model of "planned change" in the Chapel Hill City Schools
remains in the development stage. We have found that clearly
defined and communicated goals are essential. It is most helpful
if the goalas are written in behavioral terms which are measur-
able, This is most helpful when an attempt is made to evaluate
and deternine if the goals huve been reached. However, it is
also possible that objectives written in behavioral terms may
be too specific and therefore restrioting. Care must also be
taken to insure that goals are attainable and the behavior .s
realistic. When objectives are not realistic they must be modi-
fied or they will probably be ignored. We have attempted to

state our objectives clearly and communicate them often.

The definition of roles has been quite important. The
teacher education staff began by writing their own jJjob descrip-
tions for all part-time staff and participants. When change
occurs there is great insecurity and confusion. Clear-cut roles
and objectives are¢ necessary to overcome this and give confidence
to both stafl and participants. Clear-cut job descriptions also
make the distribution of decision-making responsibilities more
clearly defined.

Communication is essential and very time consuming. We
found that regular staff meetings were necessary in order to
have proper communication end to give the reinforcement that
each staff member needed. Communication seemed to be excellent

in the workshop, but was quite difficult during the school year
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when we did not have direct access to the teachers. Super-
vision and visitas to the school helped. Written communications
from the staff to teachers was helpful, but often ignored with
the abundance of paper and communications which teachers daily
receive. We found our most effective and economicel way to
communicate was to release teachers from the classroom for

several nours at a tims.

We are experiencing that change o.-.urs slowly and is often
painful both for those implementing change and those affected.
Our greatest asset has been that the entire system has adopted
the philosophy of individualized instruction. Some teachers
have folt threatened by the change. Other teachers and adminis-
trators emphasize that because of the unrest among students.

tnis is the wrong time to institute a change.

The use of certain exemplary teachers as a model for imita-
tion has been quite successful, Teachers like to ses a working

model before they attempt certain changes in their classrooms.

A dedicated, capable staff who can relate to teachers have
a good chance of effecting change. We have also found that the
principal 1s one of the key factors in determining change within
an individual school,

F. Evaluation
The EPDA projsct for 1969-70 in Chapel Hill has consisted
v

of a series of strategies to promote individualized instruction.

The strategies oonsistod of the Individualized Instruction
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Workshop; Released Time; the Mid-Year Evaluation Survey for
the Secondary Level; the Elementary Reading Workshop Series;
Model Programs at the Secondary Level; and Creative Dramatics.
Each 1tem will be evaluated as an entity.
1. Individualizing Instruction Workshop (Aug. 11-22, 1969)
The bar graph (figure #1) indicates the divergent res-
ponsas of the elementary and secondary participants to
the multi-topic structure of the workshop. Refer to
Appendix ¢ for a desoription of the various topical
activities.
2. Released Time
At the elementary level, teachers were systematically
released from classroom duties by I{.A.T,., candidates for
half-days in order to develop materials for individualized
instruction. Each teacher was released approximately four-

teen times during the year.

During the first semester, secondary teachers were
systematically released from classroom duties for half-
days by enrichment teachers. Sever ty-three teachoers were
released for approximately 950 hours for activities
orientod toward individualized instruction.

Ordercd List of Released Time Activities at Elementary
Level (See Appendix D for Released Time Checklist)

1. Plan units and lessons which promote individualized
instruction.

2. Review supplementary books, films, filmstrips and
records to be used in the classroom.

3. Meet with other teachers for grads level planning.
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8.

9.

10,
1.
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Prepare skill files
Prepare and evaluate student work folders

Share ideas and plans to promote individualized
instruction

Prepare transparcencies, charts, tapes and A-V media
Select library books for individualized instruction

Read professional books and crticles on individualized
instruction

Prepare interest and learning centers

Attend workshops with other teachers

Ordercd List of Released Time Activities at Secondary
Level

1.
2,
3.
i
5.
6.
T
8.
9.
10.
11.

Departmental meetings/curriculum development (115)
Creative dramatics (89)

Parent-teacher conferences (31)

Interdisciplinary department meetings (17)

Black literature study (16)

Pinocrest trip (15)

Interdisciplinery planning (1)

Independent study (13)

Oral language development (12)

Learning conter planning (9)

Social studies evaluation (8)

Table of Involvement of Released Time (Secondary)

Number of Times Released ] Number of Teachers

for three-hour period -5

20
12

Pt e . e, W

L Roj =
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"Number of Times leleasedq Number of Teachors |
for thrce-hour period

JEEN N RS JUEN
O N} —1 OO =3 O™

3. Mid-Year Evaluation Survey

Secondary

During the first semester, EPDA scheduling concen-
trated on the release of department chairmen and the meii-
bera of their departments for planning, members of inter-
disciplinary "teams," and teachers with specific needs
such as the need to exchange information with colleagucs
before parent-teacher conferonces. As indicated by the
survey, many problems have occurred. For oxample, the
release timoe for some teachers was inconvenient and con-
flicted with other events; vagueness oxisted regarding
the use and purposc of the releasc time; some teachers
complained about the inconsistoncy of their work with
spasmodic release; and the effoctiveness of the enrichment
teachers was diminished by the "substitute-charactoeristics"
of their roles. Thorefore, it was necessary to chango the
strategy of tho EPDA project for the secondary level.

For evaluation summary see Appendix A.
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Elementary

At the request of elementary teachers for more assis-
tance in individualizing instruction, specifically in the
area of reading, EPDA offered a series of four-day, grade
level, system-wide workshops. Materials were developed
to individualize the four state-adopted basal reading
series. Time was also spent in evaluating the program to

this point. PFor evaluation summary see Appendix B .

Teacher evaluation corments concluded that the work-
shop was very beneficial because of the discussions and
the sharing of ideas. Allotment of time for the develop-
ment of materials and new ideas on methods for individual-
izing was profitable. Future workshops of this nature

were requested.

Specific comments:
"This workshop has been the most benoficial one I

have gver attended. I have not really understood the

concept before and have had many different ideas. T will
not be able to put as much in practice this year as 1
would like but will feel much more confident next fall.

I like following the basal reading program,"

Recormmendations for change suggested that more could
be gained from planning the workshop carlier in the school
year. Ideally, mors time should be allotted to thoroughly
complete the materials; a full teaching day was preferred
to the half day set aside for the workshop.
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4. Model Programs at Secondary Level

Aftor an ovaluation of the EPDA program at the end of
the first semester, the strategy of the program was eox-
panded to moot identified needs in individual schools and
to capitalaze on individual strongths of persons involved
in the program. During the second semester, the enrichment
toachers concentrated on the devolopment of projects which

functioned as models of diagnostioc and prescriptive teaching.

a. Junior High Tutorial Reading Program (sce Appendix E )

| Numbor of Students
Participating in Program 58
Incroased Raw Vocabulary Score 30
Docrensed Raw Vocabulury Score 15
No Change Raw Vocabulery Score 5
Tnerensed Raw Reading Score 25
Decrensed Raw Reading Score 23
No Change Raw Reading Score 2

| Information Not Available 4

-— —— .t - -t - — —

| Gains Noted | _Raw_Score_Points

i, -— o .

Moan Increanse Vocadbulary Score 1.5
Modion Increase Vocabulary Scorc 2.0
Meon Increase Rending Score 1.9

| Medien Incresse Reading Score _ | 0
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Subjective ovaluations by studonts, teachers and

tutors

indicate an overwhelming success in the fol-

lowing areas:

1.

2.

3.

S

6.

The one-to-one tutorial situation is an ideal
method for tenching remedial reading whon
every student brings a different set of pro-
blems to the reading situation.

The tutorial set up, in many cases, was the
first time that the student had received indi-
viduel attention. Wo noted many positive
changos in the studonts! self-esteem from
?avgng ono person express genuinoe interest

n him,

Many students, in roading class, participated
in o successful academic situation for the
first time in many years.

The community and the schools were brought
closer together by the participation of
cormunity volunteers.

In many cagses, tenchers! comments indicatod
a change in tho tutored student's attitudes
was evident in the classroonm.

Secondary level %teachers were cognizant of
the tutors! selection and use of appropriate
materials for reading romediantion based on
diasnostically attainod information.

Tho short ten-we2ok dwration of the program, better

peet-test conditions and the use of an evaluative toold

which stressee comprehonsion rather than dbasic reading

skills are conditions roflected in tho minimal gains

in raw score points.

b. Learning Center (See Appendix F)

The raticnale and framework for a learning Center

at QGrey Culdreth School was developed by an enrichment

teacher. However, deleys ir. school construction
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prevented tho reanlization of a functioning learning
center this school yocar. The enrichment teacher per-
formoed in a modified role as an adjunct to the library
rather than a supplement to tho library and classroom.
¢. Indepondent Study at the High School

(See Appendix g_f
d. Small Group Work

An enriohment teacher was assigned to the social
studies departriont at the high school to develop and
execute £ model of smell group work based on skill
needs and interests rather than ability grouping.
Approximatoly 150 student and two teachers wore in-

volved in the moderately successful modol.

5. Creative Dramatica (see Appondix J)

Creative Droma is used to creste situations in which
students and teachers strip away the layers of defenseo
mechaniams which have beein acquired and roveal to them-

solves and to other poople & more complete self.

In workshop situations, teachers are presented with
sequentiol development, a series of techniques (creative
drana methodology which translates ideas into the dra-
matic form) that the teacher can apply in the classroom.
This precess should leed to gresater rapport with students
and success in role-playing (or socio-drama; pursuits.

A typical workshop sories would include techniques in

pantonmines of emotions nnd moods; emphasis upon the hands;
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assumption of the role of a member of the family; ponto-

mime for two people; end the addition of dialogue.

Workshop Participants

elomentary teachers - 35 (6 workshops oonsistin§ of
three 3-hour sessions

secondary teachers - 2|, (2 workshops consisting of
six 3-hour sessions)

enrichment teachers - 9 (1 workshop consisting of
six 3-hour sessions)

M.A.T, condidates - 1 (1 workshop consisting of
three 3-hour sossions)
Total no. of teachers 82

III. Conclusions

The changing of both the educational philosophy and pro-
gram for & total school system is an ambitious goal. The
implemeutation of a philosophy for individualized inatruction
was largely achieved. 1In general, a differont attitude toward
instruction was established for teachers began thinking of
their classes as individuals, rethor than as groups, and degan
questioning what were the best methods to meet the needs of
the individual. A definate increase in the use of media and

a demand for avaialeblo materiesls was also evident.

One of the ma jor strengths of the program was the develop-
ment of a functioning teacher education staff. Thia staff
developed and carried on pragrams of pre-service and in-service
education. Through funds from this grant, additional teachers
were employcd to relieve regular teachers. This gave release

time to tonchers to study, plan, and produce materials which

O
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would bettor individualize instruction. By the end of the
school year the majority of our classroom teachers were more
knowledgeable about individualized instruction and had tried
many of the tochniques in their own classrooms. Through diag-
nostic techniques, teachers were bstter able to plan instruc-

tional progroms which were more appropriate to student needs.

One of the major problems in initiating any new program is
the timo lag between the planning and the ensuing smooth func-
tioning of the program. Much of the first semester of ths
school year was spent in trying to establish what materials
and techniques wore most offective for our individual students.
AS M,A.T, interns were used as mombors of the olementary enrich-
ment teams, e period of time was necessary to properly orlent
and train them. This resulted in the regular clossroom toachers'
experiencing feelings of frustration for they could not be re-
loased in early fall as they had anticivated. At the secondary
level, the enrichment tocachers felt more like substitutes,
often felt inadequate to deal with discipline prodblems, and
did not feel a part of that school's steff. Regular sessions
were held with these enrichment teachers in order to build
their own self-concept and their feeolings of importance to the
project. If the role of the secondary enrichment teachers

had not besn changed, many of them would have resigned.

One of our greatest problems was the need for additional
money to purchase materials for, in order to individualize
instruction, a variety of materials at different levels is

necessary.
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There was o difficulty in communicating to the public our
individualized instruction program. Our efforts to involve
members of the community in our curriculum planning were too
limited. Some parents feared that a less structured program
vould cause more discipline problems and students would not
learn the "basics'" they deemed essential. Our publication to
inform parents of our program was oriticized by some because
it appeared to place too much emphésis on students' desires
and interests. These parents felt that students were not
capable of making decisions concerning their own educational

programs,

A well-trained teacher education staff and a willingness
of teachers to try new ideas contributed most to the success
of this project. Teachers believed in the philosophy of better
meeting individual needs and were anxious to adopt techniques
which would onable them to reach this goal. Site visits to
other schools geve teachers insights into workable systems

which could be modified for use in their own classrooms.

It was found that the prinoipal's support was one of *he
main ingredients for successful implementation within an indi-
vidual school. When principals believed in the philosophy and
were willing to back their teachers, there was assured sucsess,
When principals showed apathy or disinterest in the progranm

and the efforts of teachers, 1ittle progress resulted.

The probadbility of a more successful program would possibly

have increased if the resources and efforts were concentrated
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into model achool programs rather than encompass an entire
system. If the resources and efforts were channeled into
fewer sohools, teachers and administrators would have received
more support, and it is hypothesized that the program would

have been more successful,

In the judgment of the participants, the most significant
espects of the project was the opportunity to orient themselves
to the differeont aspects of individualizcd instruction. Teachers
asked for and received release time and workshops to accomplish
these objectives. It is expected that teachers will continue
to search for better ways of individualizing instruction in
the future. They will also be cognizant of better utilization
of media. The program was deaignod to meet needs specified by
teachers and requests for ussistance were met in most instances.

X
After one year duration, this project was adble to notice-

ably alter the educational philosophy of the system and to make
teachers more aware of meeting individual needs. Teachers are
now using more diversified medis and techniques to make in-
struction more appropriate., It is felt that this system has
met 1ts major objectives for the first year of the project

and remains on its time schedule for developing a functioning

individualized program over & three year period.

In the next year's project more emphasis will be placed on
evaluation. A strategy for next year's project may be found in

Appendix K.




Appendix A
SECONDARY EVALUATION SURVEY, EPDA

1. Have you become familiar with any outstending books and
articles that are concerned with creative teaching during
the first semester?

Yes--13 No--156

2. Have any events of incressed individualized instruction
occurred in your classroom this semester?

Yos--22 No=--7

3a. Have you used any disgnostic tools (either formal or
informal) in your clessroom this semester?

Yos--23 No--4

b. Have you used cunulative folders to get pertinent
information regarding any or your students?

Yes--23 No--5

¢+ Havoe you beon able to prescribe appropriato instruction
based on information arrived at diagnostically?

Yos--2l No--5
o« During your release time, have you identified materials
which are already availedble that you could use in your
classroom?
Yes--19 No--9

b. Have you developed or prepared instructional materioals
during your relense time?

Yos--i1 No--18

¢. Havo you stated your educational geals for the students
in behavioral terms?

Yes--22 No--7
5. During your relesss time have you visited or observed
individunliged teaching tecchniques in other clasaroons
or &chools?

Yeg--18 No--12
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Have you participated in workshops or conferences with
other teachers, parents and students to develop and share
ideas or plans which promote individualized instruction?

Yes--18 No-=-12

During the first semester, have you received recognition
from any source in the school system fur your efforts
toward individualizing instruoction?

Yos--5 No--24

Briefly summarige how you have used your EPDA release
time during first semoster.

Departmontal activities including curriculum
developmont--2;

Creative Drama--7

Interdisciplinary Teams--7

School visits--5

Individual Work--%

Plensc ocammont on the effoctivensss of the following
items and offor your insights into reesons why these
items wore offective or ineffestivo!

a, PBnrichment teachers
Most responses indicated that the use of enrich-
ment teachers was ineffective dbecause of their
Ysubstitute-type'" role. Many teachers found the
individuals involved pleasant and intelligent dbut
grossly hampered in their function.

b. Scheduling of EPDA Relconsc Time
Rosponses ranged from wanting blocks of time
(several days) to periodic release. Qenerally
felt that communication system was effiocient.

6. Sudbstituto Teazhers for EPDA Projects
QGenerally regarded as ineffective, although sub-
stitutes were used sparingly and usually qualified
in the area in which they substituted.

An{ Judgments or suggestions concerning the EPDA program
will be approciated:

Positivet: Model progrems great; EPDA project excellent
idea that should be continued.

Negative: Questioned planning and implementation of
program in "hostile" atmosphere. Basic objection
to fragmentation effect when teacher leaves
¢lassroom,



Appendix B_
ELEMENTARY EVALUATION SURVEY, EPDA

1. Have you become familiar with any outstanding books and
articles that are concerned with oreative teaching during
the first semester? Approximate number?

a. Yeos--102 No-~3
b, Minimunm of 1 to maximum of 20--average of 7

2. Have any events of increased individualized instruction
ocourred in your oclassroom this semestert

Yos--104 No~-1

3a, Havo you used any diagnostic tools (either formal or
informal) in your oclassroom this somestoer?

Yo8--105 No--0

b, Have you used cumuilative foldors to get pertinent
information regarding any of your students?

Yes--104 No--1

c. Have you been adble to presoribs appropriate instruction
based on information arrived at diagnostically?

Yos--105 No--0

4a. During your releas) time, have you identified materials
which ars alrwady wvailable that you could use in your
clasaroom?
Yos8-:103 No--2

b, Have you developed or prepared instruotional materials
during your relcuse time?

Yes~-10l; No--1

o, Have you stated your educational goals for the students
in bohavioral terms?

Yos--99 No--6
5. buri your release time have you visited or observed
individualiszed teaching techniques in othei oclassrooms
or schools?

Yes--93 No--12
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Have you participated in workshops or conferences with
other teachers, parents and students to develop and share
ideas or plans which promote individualized instruction?
Creative dramatios workshops?

a, Yes--105 No~-0
b. Yes--35 No--70

During the first semester, have you received recognition
from any source in the school system for your efforts
toward individuelizing instruction? Do you feel that
recogniticn was deserved?

a. Yos--8l No--21
b. Yes--90 No--15

Briofly summarize how you have used your EPDA releass time
during first scmester.

Develop ancd make charts, skills files, games, tapes,
transparencies

Diagnostioc testing and remediation

Sharing ideas with other teachors

Observations in other oclessrooms and at ireading center

Organieing centors

Please comment on the eoffeotivoness of the following items
and offer your insights into rossons why these items weroe
effectivo or ineffective!

a. BEnrichment teachers
Mostly very positive--well qualified, new ideas,
offective, very enthusiastic, very good, new
ideas good, different approach excellent
Negative--noed to stay all day, should plan and
develop lessons of own, need follow-up with
teachors, and better disoipline

b. 8cheduling of EPDA Release Time

Good, prefor X%, profer i day relief, prefer 1 hr,
prafer all day (variedl
Effoctive, very, very good, extremely effective

An{ Judgments or suggestions concerning the EPDA progrom
will be appreciated:?

Ver{ helpful--hope continues
¥Well orgnniged

Would like more relief

Good Jobd



Appendix C

Individualizing Instruction Workshop 1969 Schedule
August 11 and 12. Conference on Environmental Learning

The purpose of this two day presentation is to give teachers
& sense of the new ways in which today's environments are im-
parting information. Multiple images, films, tape recordings,
records, videotape and live television will be used throughout
the sessions. The idea is to plunge people into multiple,
representative environments, and through discussions come to
grips with the sensory impact they make, the themes they con-
tain, the techniques they use, and the images that tend to
coalesce from then.

This institute will be conductcd by William Kuhns from the
Institute of Environmentel Response, Chicago, Illinois.

Monday, August 11 (Room 210-4)

Morning 9:00 a.n.
Session 1 - The Lost Tribe of Mu: Educational Survival
Sesasion #2 -~ Who Took the Walls Out of the Classroom?
Environmental Revolution and a Learning
Revolution

Afternoon 1:30 ».m,
Session #1 - Rowan and Martin as Cultural Heroes: TV
Programming -- Vast Untraced Land
Session #2 - "Pord Has a Better Idea": 30-second
courses in everything

Evening 7:30 pun.

Optional - A multi-screen program designed to disclose
the bombardment effect in todey's media,
a8 well as some of the new sensory
responsocs.,

Tuesday, August 12 (Room 210-A)

Morning 9:00 a.m.

Session #1 - A World of Energy: The Other Bnvironments
Session #2 - Designing a Media Curricuium

Afternoon 1:30 p.m.

Special group sessions on redesigning present ourricula
to meet the rneeds reised ecarlier.

(Lunch will be available both days at the high school.
Publications of the Institute of Environmental Response
will be available to participants of the Horkshop.f
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August 13, Student Behavioral Objectives

There 1s need for teachers to be able to communicate by
statement the proposed change which is desired by the learner.
In other words we need statements of what the learner is to be
like when he has successfully completed & learning experience.

It is a description of a pattern of behavior we want the learner
to be able to denwonstrate.

At this session of the workshop we will help teachers more
clearly define goeals so that they can better evaluate their
instruction or program more efficiently, and provide a sound
basis for selecting appropriate materials, content, and in-
structional activities,

This session will be directed by Dr. Richard Coop of the

School of Education, UNC, Chapel Hill and members of our staff
will assist.

Elementary Personnel
Morning 9:00 a,m. - 12:00 a.n.
Group A - Introduction to Student Checker System;
Skills File for Reading; Classroom
Organization, and Sumary of Reading
Workshop. (Room 221-A4)
Group B - Part 1, Reading Workshop (Room 217-A)

Afternoon 1:00 p.m. - [:00 p.n.
Groups A and B - Bshavioral Objectives (Room 210-A)

Secondary Personnel
“Morning 9:00 a.m. - 12:00 a,.m.
Behavioral Objectives (Room 211-A)

Afternoon 1:00 p.m. - [;:00 p.n.
Learning Activity Packages (Room 211-4)

August 1lj. Diegnostic Teaching

In order to effectively individualize instruction we must
know each individual student's abilities, weaknesses, and
interests. Through instruction on the techniques of diagnostic
teaching, teachers will learn about commerical diagnostic tools
and how best to utilize them. Teachers will also be taught how
to construct and utilize teacher-msde diagnostic tests. Empha-
sis will be placed on diagnostic teaching as a continuing pro-

cess 8o that programs can be changed, altered, or adapted to
meet individual atudent needs.

Dr. Carl Brown of the School of Education, UNC, Chavol Hill,
will conduct thls session.
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Elementary Personnel
Morning 9:00 avmo - 12:00 aomo
Groups A and B - Diagnostic Teaching (Room 210-A)

Afternoon 1:00 p... - 4:00 p.m.
Groups A and B - Write diagnostic tests (or demon-
stration at Brown's Reading Center)
(Room 210-A)

Secondary Personnel
Morning 9:00 a.m. - 12:00 a.m. (Room 211-A)
Terminology clarification on Individualizing
Instruction, Classroom Organization and Management

Afternoon 1:00 - L:00 p.m. (Room 211-A)
Diagnostic Teaching

August 15. Individualizing Student Instructional Programs

This portion of the workshop will consist of teaching
techniques and the use of materials for individualizing instruc-
tion. The 1n-service program Starting Tomorrow published by
Ealing Corporation will be used as a guide for elementary teach-
ers., Teachers will be given practical and proven lesson ideas
which they can utilize in their classrooms. These sessions will
be conducted by Jessie Gouger, Lillian Cannon, Group B, and
Nathalie Harrison, Group A.

Secondary teachers will work on the development of Learning
Activities Packages (LAPs).

Elementary Personnel
Morning 9:00 a.m. ~ 12:00 a.m.
Group A - Part 1, Reading Workshop (Room 221-4)
Group B - Part 2, Reading Workshop (Room 217-A)

Afternoon 1:00 p.m. ~ [:00 p.m.
Group A - Part 2, Reading Workshiop (Room 217-A)
Group B - Introduction to Studont Checker System;
Skills File for Reading; Classroom
Organization, and Summary of Reading
Workshop (Room 221-A)

Secondary Personnel
Morning 9:00 a.m. - 12:00 a.m. (Room 211-A)
Writing specific behavioral objectives (LAP)

Afternoon 1:00 p.m. - }:00 p.m. (Room 211-A)
?git}ng diagnostic tests with specific assignments
P




33
August 18. Publishers' Display (Cafeteria)

8:30 a.m. - 12:00 a.m., - Display of hardware and software
used in individualizing instruction

Elementary Personnel
10:00 a.m. - Use of the four Reading Books in the
Classroom, Marie Haigwood, Supervisor
of Elementary Education, Department of
Public Instruction (Room 210-4)

Secondary Personnel
11:00 a.m. - Mest with Princijals at Schools

11 Personnel

T 7 1700 p.m. - 3:30 p.m. - Community Seminar (Teachers, Inc.)
(Room 210-A)

August 19, 20 and 21. Laboratory Experiences

After six days of very structured instruction, toachers
will have the opportunity to spend three days working with
consultants on individuval problems and interests. Consultants
will be available from the North Carolina State Department of
Public Instruction, UNC, Chapel Hill, and our staff to work
with teachers in such areas as the construction of diagnostic
tosts, the preparation of student behavioral objectives, and
the preparation of individvalized instructional materials.

All personnel will work in individual schools.,
8:30 a.m. - 12:00 a.m. and 1:00 p.m. - 3:30 p.m.

Consultants Available

Mrs. Lillian Cannon
(Available both weeks)
Mrs., Tora T. Ledu - Foreign Language
(Yednesday morning, August 20?
Dr. Mary Turner Lane ~ Elementary Education
(Tues. and Wed. afternoons, August 19, 20 after 2:00 p.m.
Mrs. Barbara Lawler
(Available both weeks)
Dr. Thomas Price - Micro-teaching
(Available second wesek)
Mr. Tom Pritchard -~ Encyclopaedia Britannica Math Consultant
(Tuesday morning , 10:00-12:00)
Dr. U. C. Schwarzbek
(Tues. afternoon, Aug. 19, and Wed. morning, Aug. 20)
Mr. Johnny Shaver - Audiovisual Instruction
(Tuesday, August 19, all day)
Mr. Paul H. Taylor - Science
(Tues. and Wed afternouns, August 19, 20}
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August 22. Use of Medla

Morning 9:00 a.m. - 12:00 a.m. (Room 210-A)
All Personnol

9:00 a.m., = The Use of Media and the Medis
Specielist: Dr. Clinton West,
U, 8, 0ffice of Education

10:30 a.m. - Facilities Available Through
Department of Public Instruction:
Mr. Johnny Shaver, Department of
AudioVisual Instruction

Afternoon 1:00 p.m. - [4:00 p.m.
Elementary Personnel
1:00 p.m. - Dr. Golden, EIP in Durham (Room 210-4)
2:30 pem. -~ Evaluation

Secondary Personnel
1:00 pmms - [1:00 puom. -~ Evaluation (Room 211-4)




Appendix D
RELCASED TIME CHECKLIST

The purpose of the EPDA released time for teachers is to
enable them to plan and participate in activities which further
individualize learning in the classroom. In order to evaluate
this program, it is necessary to find activities that teachers
engage in most often. During the first two months of relief
time it is requested that teachers check this list. Your co-
operation and interest will be greatly appreciated in order
to properly evaluate the program,

This list provides you with some - ' the acceptable activi-~
ties and the blank space may be used for additional activities.

Place a check before the activity you engage in each day
you are released.

1. Review supplementary books, films, filmstrips and
records to be used in the classroom.
2. Observe in other classrooms both in and outside of
our school.
3. Meet with other teachers for Grade Level planning.
L. Prepare interest and learning centers.
5. Select library books for individualized instruction.
6. Prepare transparencies, charts, tapes and A-V media.
7. Review and record cumulative folders, test results,
and other diagnostic information.
8. Read professional books and articles on individualized
* instruction.
9. Plan units and lessons which promote individualized
instruction.
10, Mest with consultants.
11. Prepare skill files.
12. Hold individual conferences.
13. Attend workshops with other teachers,
1. Share ideas and plans to promote individualized
instruction.
15. Prepare games and materials.
16. Prepare and evaluate student work folders.
17. Work with smsall groups.
18. Construct and analyze sociograms.
19. Produce teacher-made diagnostic tests.
20. Evaluate program periodically.
21. Administer diagnostic tests.
22. Observe at Reading Center.

A A A R R

Teacher
School Grade
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Anpendix _©
¢havel Hill Junior High Tutoricl Reading Progrem

Acting on reguests by teachers, the school administration
plans to offer tutorial assistance in resding skills to a
limited number of junior high students for the Spring semester,
1970, 1t is hoped that we will have enough volunteer assis-
tance from interested citizens in the community teo enroll at
least 30 students from each school in an intensive reading
nrogram,

Purpose:
To raise rcading lovel of nupils with reading disabilities.

lere is a definition of 'reading disability" which should
bring the kind of student we are lcoking for into beiter focus:
a reading disability exists when there is & significant dis-
crepancy between a student's intellectual potential and his
actual reading level. In other words, tho student who is best
able to respond to remedial reading instruction would have at
least normal intelligence. He simply, somewhere along the way,
{(1imited home environment, poor teaching, sickness) fell behind
normal expectations in reading accomplishments. He might be
reading 3-lj grade lovels behind in the 7th grade.

Reelizing that reading disability does not originate in =
vacuum, it is hoped that the spccial rclationship which can
exist between student and tutor will also serve to reise the
student'’s sell estoon.

Tdentification of children:

Forms aroc to be given to each language arts teachour ex-
plaining the function of the reading centor. The teacher will
then select ths students from his class that he feels would
most henefit from en intensive reeding program. Teachers will
bc asked to comment on the pupils they had initielly chosen.
This 1list would be correlatcd with onc drawn up by the school
counselors and nemes would be added or deleted.

Screcning procedurec:
1) After the initial identificsation 1list is compiled, the
reading program coordinators will consult the permsncnt rocords
of the nominetecd students in order to refine the list to those
students who would benefit from the reading program.

2) Tho following tests will be administored to all students
on the refincd list,

a) Keystone Telsbino.ular
b) Audiometer
¢) Durrell
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Communicetion with students is ol great importence as the
succos3 of the nrogram is contingent on »upil enthusiasm. In
small groups prior to testing, a stalf moember will explain to
each group tho purpose of tho program, the fact that it has to
be selective, and exnlain that they will have a hattery of tests.
Those not wishing to participate in the program mey choose to
not participate. The guldance peorsonnel has agreed to talk with
each student involvod in the progran.

3) If the battory of tests indicates thet a student does not
meet tho critoria esteblished for the nrogrem, the student will
be oliminatod from the pProgrem end possibly referred to & morec
appropriate agency.

L) At this point it is assumed that all remaining studonts
arc eligible to participate in the reading conter bassed on the
testing criteria. Approximately one-half of these students
will then be randomly selected to form a control group, and
one-half of these students will sctually perticipate in the
reading progrem. A maximum of 30 students will be enrolled in
the reading »rogram at each junior high school.

The rationale for using a control group is that it is
necoessary to Drove statistically whether or not such a reading
progrem can raise rocding levels. Because of limitations in
time and personncl, it is impossible to accoricdate all studonts
who noed reading instruction. This largec number allows us Lo
form a control group. All gathering and interpretotion of data
will be done by Dr. Darbara Wasik of the School of FEducation of
the University of North Carolina and Michael Henneke, Chapel
Hill Echool Psychologist.

Steffing of tho Reading Center:
1) Reading Centor coordinators are furnished through EPDA,
Rosannc Hovarc, Marjorie Brown cnd Don Shull will be assigned
to Phillips School and Zors Rashkis and Ruthie Aldridge will be
assigned to Culbroth School. Their duties include: roordina-
ting and sujervising tutoriel sctivities; designing, im»lement-
ing and meintaining the reading program; serving cs liason bo-
tween students, parents, tutors and school personnel, and
developing and selecling materials,

2) fTutces will be recruited through erticles which will appear
in the Chapel KHill Veckly outlining the program. Spot ennounce-
ments on VCHL, contacts through the IntorChurch Council, Junior
Service League, Loague of tomon Voters and the University YM-
YWCA will also bo used for tutor recruitmont. Other sources of
tutors to be considored are 9th graders with study halls.,

All volunteers will have five treining secsesions at the
University's Roading Clinic under tao guidenco of Professor
Cerl Brown. After this period there will be a screcening of
theoe deemed unsuitatle.
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Treining sosaions will begin on January 29th ct 7:00 p.n.
end will continue on consecutive Thursdey nights.

Communication bantweon tecchers and reading center:

An cffoctive progrom should provido cormmunicetion to all
the student's teachers. This could be done through written
forms o> Nergonel confercnces. Confecrencos would be feasible
if the vrogrom is limited to the seventh grade as their »rograms
ero sot u» in blocks. Other means of communication will bo ¢
forra thaet can be ettached to the pormanent record and a writton
six week ronort.

Y

A progress sheet will bo keot on each student. This is to
bo fillod out by the tutor. Details of this shect to be decided
after coursc of study outlined. lach student will heave a file
with his test scores, etc. Other rccord-keeping devices noedod
will be & chort with studont-tutor ecssignments and program cards
for ocacih stuwaent. This will be helpful in conferring with
students ' tceechers. Also, it would be helpful to kee» on file
a list of pecoplo aveilable to substituto.

Communice tion between parents and roading contor:

Oncc tlio thirty students are identified, communication
botwoeen the stalf and paronts must bse undortakon. In order to
inform parents about the reccding program and to solicit their
support, toleplione calls and lettors will be used tec invite
tho paronts in small grouds to o nmeetiug &t the school.

Structure and functicn of the reading center:

Students will be assigncd o tutor for onc period each
morning. The tutor has the potential of working out an addi-
tigggl »eriod of independent work for the student in particular
] arecs .

Students will be tckon firom thouse clesses which the teccher
end studen® bLoth epgree that the ctudent is oxvoriencing the
loast succoss.

Accerding to the guideance ccunselors and principals, credit
is no problom et the scventh and oighth grede level. Therefore,
the student will not be penalized for his cbsence frcm closs.

Ecuipment and Meteriels:

Tho whysicel setting of the rcading center is of great
importance. If possible, we need an arec to be petitionecd off
to allow for the use of audio-visual devices by a fow students.
Scveral tebles and chairs are needod. Other neccessary ecuipnment
includes filc cebine*%s, one large toble to hold SRA, Mackillan
boxes, otc., and book cases for paper backs and othor leisure
roading metoriel. Cushiona end rugs could be used to cncourago
intorost rocding.
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Tho assistance of the princirals is needed for room
assignments and the locaticn of appropriate furnishings.

Reading matorials alreedy availleblo:
1. Goneral R.F.U. (Roading for Uncorstanding)--no teccher's
handbook
2. Reading For Understending, Junior--no teacher's handbook
160 copiles of placement teat for RFU

3. Secondary Edition SRA Reoading Leb, sanc as IIIa
i, SRA Roading Lab IIIa--two sots

two hand books for teachers

37 Reading Leb Studont Record Books~-100 more mimeographed
5. Steps to Better Reading, book I--L2 copies

book II~-LO comnies
about 17 test booklasts
6. Classroom Reading Program I, grades 1, 2, 3
Classroom Rgading Progrem IV, grades l, 5, 6

comes with filmstrips
7. PFilmstrips--stories to be used in the teaching of resding
8, Specicl filmstrip machine
9. HacMiilan Reading Spectrum--no tcacher's handbcoks

. sots

100 Macllillan Plecemont Tests

Reacing Comprchension 7 »urple
8 orange
8 yollow
8 rod
T green
Word analysis L yellow
Iu green
5 bluc
6 purple
5 red
Voccbulary doevelopment 12 orange
6 grecen
8 purple
8 blue
8 yellow

red
10. Two tape rccorders and 15 headphonos

0+]

Other naterials will bo identificd as the program dovelops.

Availability of Funds:
In response to guestions regarding funds for materials
and cquipnent for the new junior high reacding program, tho
following is (cccording to Don Hayes) appropriate:
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", EPDA will provide $l,00 to cech school for the purchase
of re.ding materials,

2. Title I will provide $200 vo ecch school for the purchsse
of appropriate reading mctorials,

3. Title VI will provide $75 for purchese of testing materials.

L. There are meny, many natericls purchosed by Title I and
Title III funds which may be used in this progran. Mrs,
Cennon and Mrs. Reshkis are sworc of these materials and
have asked to provide such materials for the »rogran.
Also, Mrs. Connon end Mrs. Rnshkis are aware that Title I
and Title III equiprient is available for usc in this
projoct. I feel thet all of the eculmment purchesed for
tho Title III junior high orogrom should go into this
project.

5. I suggest that we contact the »Hrincipals and attempt to
solicit e cormitment re syace, tables, equipment, ond
natericls.

In short, I feel that we will have on abundence of materiels
for the vrogrom.”

Evaluetion of vrogron:

A control group will bo established. This grou» will be
metched vith the group involved in the reading preogrem. The
groun will be motched according to recding scorvs, ICs, etc,
At thc end of tho yenr, this groun will be given the same bet-

tery of reacing tests cs thosc involved in the program and
correlctions will be¢ forned.
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The Grey Culbreth Learning Center

I. Function of the Center

The pwrpose of the learning center at Grey Culbreth School
is to vrovide facilities for individuals or smell groups who
desire to work indevendently on & smnecific project. Ideclly,
the learning center should supplement the library end the cless-
room by conteining both remedial and enrichment materials. The
center will have meteriels for individual use, facilities for
indepondent study, and areas for group work. The functions of
the teachers in thne conter ure as follows: 1) to supervise
students 2) to guide students in locating end using materiels
end 3) to work with grouvs thuot need guidance and direction on
vro jects,

II. Procedures for Using the Center

Students who ere sent to the leerning center should be
carefully selected by thulir teechers. The student and teacher
egree uvon o speoific area of study and ¢ plan of study that the
student pursues while he 1s in the center. A student must sign
a contract with ths teacher, tc be countersigned by the learning
center before he begins working there. It might be edviscble
to have studente keev & dally log of progress to be turancd in
weekly to his toccher; however, this is left to the discretion
of the individuul teccher. Teachers erc solely responsible for
greding the students' ecademic progress; howsver, if & leurning
center teccher foels it nccessary, she mey report the student's
progress to his teccher.

III. Policles of thc Centor

1. Students must be scheduled to the leurning centor.

2. Students necding remedicl help mey come to the center pro-
vided the mtteriels ere cvailable and/or if they have cn
indepsndent project thet is of & rcmedial naturc.

3. Students may work on LAP's in tho conter.

lj. Students may not use the centor for purely plossure reeding,

unless it pertacins to their nrojects. The library is for

plecsure rcading.

Students cennot take mcke-up tests in the center.

Students must huve signed & contract for o svecific projoct

or skill thut they cre working on.

Groups sent to the center may have no more thon four members.

Matericls mey not be re¢moved from the learning centor without

permission.

« Students who cbuse the center's rules will be returncd tec the
classroom. They mey return to the center, however, provided
they ocomply with the rules,

O e~ oM

IV. The Gontract

It is recommended that the following ecreecs should be includcd
in the student contrect:
1. objectives of the student
2. & gunertl plan of study
3. c¢stimated number of days or weoks to complete projuct
. tecchor, student, learning center signiture.



Appendix G
EVALUATION OF INDEPENDENT STUDY PROGRAM

by
Mary Jane Margeaon, Coordinator
Chapel Hill High School

Chapel Hill High School formally organized and institution-
alized its Independent Study Program in February 1970 with the
hiring of & part-time EPDA coordinatcr and with a formal state-
ment of 1ts philosophy and procedure. Our philosophy and
rationale recognizes the need for individual instruction and
lesarning for the mature student with the hope "that such a pro-
gram can promote self-responsibility, personal growth and satis-
faction, creativity, maturity, and intellectual self-reliance."
The program's procedure is organized with ths coordinator as
the lieson botween the student and teacher, and a contract
omphasizing responsibility and organization.,

Prior to February 1970, independent study had existed in-
formally at the high school. However, student pressure for more
independent utudy, and the resulting confusion chiefly in the
community and library, necessitated the formalization of this
program.

Since Pebruary we estimate that we have had }72 students
on independent study with the following estimated breakdown:

Enter Taken=-off/Completed project
Feb., 159 34
Mar. 128 11
Apr. gl 15
May D 20

In February the program wvas really too large for a part-time
coordinator, and most of the students taken off independent
study were taken off independent study by the librerian for
discipline reasons. The discipline problems decreased through
more careful selection and guidance, and those who left the
program in the subsequent months left most often at the comple-
tion of their projscts. The program decreased in size in April
and May due to two factors: the BEnglish department kept their
students in class for a planned nctivity and teachers noeded
time to prepare their students for final exams at the end of
the year.

The majority of students on independent study were drawn
from the English department on a voluntary basis. The projects
for the last six weeks were as follows: Black autobiography,
comedy, Charles Dickens and his works, Dostoevsky, ecology-~-
pollution, expeansion of consclousness, free reading, Hermann
Hesse, Nathaniel Hawthorne, James Joyce (Ulysses), kings and
queens of England, the mafia, books made Into movies, the out-
sider, pootry, poverty, population explosion, science fiction,
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supernatural and horror fiction, social reform, Steinbeck,
Tokien stories, Victorian novel, war novels, Zen Buddhisis,
Included in this list are the projocts of history students.

In other dopartments we had studente working on Spanish
(second year college level), Algebra I, chemistry (photograophy
processes), and the progressive approach to Geometry.

Student reactions to the program wore genorally favorable
and thelr suggeastions of more personnel are financial consider-
ations which we cannot face at this time., Teachers! reactions
to the program still remain mixed, chiefly through a lack of
communication and orientation, though opposing philosophies
of education were a large factor. :

The program is now firmly founded based on as much in-
formation as wo now have available. Whether ths program con-
tinues will depend on commitment, persistance, understanding
and support, and, of course, financial aid. Enlarging the
program is not ac much a factor as improving the quality of
the program, and ity value extrinsically is in helping the
toachor copo with the extremes in her classroom without tracking.



Avpvendix i

deport on Creative Drana

September 19469 - January 1970

EPDA has employed for 1ts teacher-training program a nart-
time orestive drama specialist. The objective for this aspect
of the program mey be stated as follows:

That interested teachers will gain skilic in the use
of creative dramatics in order to better motivate student
achievement by participating in a series of workshops.

As the semester progressed, contacts with teachers became
more meaninglful, Two specific gosls to strive for in the work-
shop situation emerged:

1. To break down the roserves end inhibitions of teachers
and oreeate an atmosphers where open exchange and exploration of
proressional feelings and attitudes could be explored and shsared
via discussion and spontancous dramatizations. This, in tum,
would allow the teacher to become more willing to coxpand his own
concedt of his role as a teacher for himsclf and his students--
to offoct riore mooningful communication in the classroom.

2. To prusent with secuential development & series of
techniquoes (creative drama mothodology which translates ideas
into the dramatic form} that the teachor can apply in tho ¢lass-
room. This procoss should lead to grcater ravport with studonts
end success in role-playing (or sccio-drama) pursuits.

With a limited number of workshops for eany given group end
with only one semester of operation of this program, it is too
at.rly for definitive evaluetion. Progress toward both goals
has boen made with each workshop group, dbut therc has boen a
necod to conce! trate on the first goal at the oxpense of the
second. Bectmusc of the vory natnwe of the kinds of persons who
bocome classrocn teachers, it hes proved best to go slowly and
thoroughly in the effective domeain--whore the goals involve an
tttonpt to chengo attitudes av well as actions.

On the bLrsls of the progress that has been mado, it ie sefe
to assumo that this form of experientinlly-oriented workshop ic
n valid aspect of the in-scrvice progran for teachers and that
the scoond and third ycars of its operation may be adble to offer
sg?g very clear-cut positive results for teachers and studonts
¢ 0
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Structure of the Creative Drama Progrem

Socondary Level - Three serios of workshops werc held, oach
series consisfod of six threo-hour workshops, two of which
woirc held on alternating Yednesdays throughout tlie scmestor,
Theseo two were limited to Znglish and social studies tcachors.
The other serics uas held in Sentombor for all EPDA enrich-
ment teechers.

Methods used included lecture-discuusion, film,1 and actual
particivetion Ly all toachers in cll the creative dremn
ectivitien,

Tho matorial covered in the workshops included exploration
into nmeny ecspects of the affeotive doncin through:
a. Pantomimo activities of:

crnotions

use of thi hands

cssunting roles of other pecpdle

snall group commnication
b, diclogue

oxon-onded skits

story and history drematization

rolo-nlaying

Hemontary Level - Six sories of workshops werv held cach
sorior consisting of three thrrece-hour workshops, fiveo of

which vere s»neced over Novembor, Deccombor end Jenuary. One
worksho»n sorics wes hnald in Sejtomber for the RPDA lead

teccliers and MA?'s. Tho othor {ivo siorkshops groupcd parti-
cipants sccording to thoir grads level (grades two through six).

(Huch of October was devotcd to giving classroom denonstrations
in thoe schools, follewed by brief workshops with tho grade-
lcvol teeachers vho htd been releascd by EPDA personncl to
obsecrve tihe demonstretions.)

he workshon procedurcs included lcoturo-discussion, active
particination in all croctive droma activities (somo on
‘adult level but ths magority of then on grade level),
claus denonstretions® end film.

The nmetericl covered in the workshops included expnloration
into atpocts of the effective donain via:
a, Pantominc of!
enotions
erottive drane ganos
dréns activitios basoed on cencept learning appropriato
to grade loevel and snall group pantomines
b, dialogue
story drcnatisations
original skits
rolc playing
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Yeiim: Two sections of £film, totaling fifty minutes,
verce shown to oach workshop grouv. Both were filmed in the
classroom. The first section decls with an initial session in
orective drama with a group of hostile, low-income, under-
achioving ninth grade»s, Tho second section doals with a class-
room of seventl girailers (also low-incomo) who had perticipated
in croative drama activitics for sovoeral months.

2¢lasc domonstration: A olass of fifth graders ut
Estes Hills sorved £s a domonstration cless. Taoch elomentary
level worlkshop grouy has observed one classroom demonstration
11i orenstive drama activities which began with simple dramatic
& M08. The group is now at the stege whore they are oxpori-
menting with meeningful role-playing situations and spontcnecous
dramatizations openly end succossfully.

Joan L. Totel



Appendix I

INDIVIDUALIZING INSTRUGTION WORKSHOP EVALUATION
August 11-22, 1969

Grade or Subject Matter
School Secondary

Section 1

Please indioate how effective each presentation was in
helping you to better understand or develop individuslization
of instruction. Indicate your response by drawing a circle
around the appropriate number on the five point rating scale
preceding each statement. Use the key below when answering
oach statement, Please comument briefly about each presentation
in the space provided under each item.

Scale: A Of great value
of much value
0f some value
Of little value
0f no value

moQw

#Items 1-13 Wore rated using the following scalet
A=+2, Be#l, =0, D=-1, E=-2
A positive score indioates that moro people felt that
thie 1tem war positive than felt that it was nogativo.
ABCDE 1. Conforence on Environmontal Learning (Kahns)
+9  (6th position)
ABCDE 2., Student Beshavioral Objuotives {(Coop)
+23 (3rd position)
ABCDE 3. Diagnostic Teaching (Brcwn)
-22 {(12th position)
ABCDE li. Publishers' Display
-26 (13th position)
ABCDE 5. Community Seminar (Teachers, Inc.)
+13 (5th position)
ABCDE 6., Medim and the Media Specialist (West)
<13 (11th position)
ABCEE 7, Media and Individualigzed Instruction (Shaver)

+}y (8th position)
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ABCDE 8. Laboratory Experiences (working in your own
school)

+4ly (18t position)
ABCDE 9. Working with Consultants in Your Teaching Area
+5 (7th position)

ABCDE 10. ?evol?pment of Learning Activity Packages
LAPs

+40 (2nd position)

ABCDE 11. Classroom Organization, Management and Project
Suggestions (Rashkis)

_ +23 (4th position)
ABCDE 12. Meeting with Principals
-l4 (10th position)
ABCDE 13. Indepondent Study (Bauman and Schwarzbok)
-1 (9th position)

Section 11

1. What part of the workshop was the most helpful to you?
Working on LAPs ]
Workdays &2
Behavioral Objeotives

2. What part of the workshop was of the lcaat value?

Diagnostioc Teaching 1)
Pub.ishoers' Display
mivironmontal Loarning (Kuhns) 3

3. In what area do you feel the need for an additional workshop?
Stguotured Individualized Inatruction
A.
Diagnostic Teaching

s For future workshops woeuld you prefer that it be by grade
lovel, subject matter, school or aystem wide?

sudb jeot matter
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5. Summarize briefly your activities during the three days
allctted for laboratory experiences.

mostly LAP work

Section 1II

1. Have you read any of the selections from the suggested
bibliography of tho workshop booklaet or the LAP?

Yos--26 No--3

2., What diagnostic processes do you plen to employ during the
school yoar for a more appropriate instructional program?

Indicated plan--11 Vague--9

3. Did the workshop help you identify media and materials
which would assist you in moving toward a program of indi-
vidualized instruction? Pleaso elaborate on your answer.

LAPs--7 21 additional yes Ne--1

i« Is the following bohavioral objective exproessod in desirable
educational formf

"That the studeont will understend the relationship
botween science and the use of tochnology as illustrated
by Burdick and Wheeler's book, Fail-Safe."

Ho--26
Quality of Answer: shallow--12 depth--15

5. Please list ways that oreative dramatics ocould be used in
your olassroom to better motivate student achievement.,

Seemed to undevatand ooncept--6
Limited information--11

6. List "idoas" concorning methods, materials and procedures
that you have acquired during this workshop that will
assist you in prosenting an improved instructional progra.

LAP (9) classroom organigation (2)
A-V approach (l) personalizing environment (1)
material utilization (2) health

inquiry (2) guidanes teams

croativo drama choice of activities

Othoer Comments ¢
1. How reanlistio?
2. Writing LAPs--simply academic exercise
3. Boredom of classroom




Appendix J_

INDIVIDUALIZING INSTRUCTION WORKSHOP EVALUATION
August 11-22, 1969

Grado or Subjoot Matter -
Schocl Elementary

Section I

Please indicate how effective each presentation was in
helping you to better understand or develop individualization
of instruction. Indicate your rasponse by drawing a cirocle
around the appropriate number on the five point rating sclae
preceding each statement. Use the key below when answering
each statement. Please cament briefly about each presentation
in the space provided under each item.

Scalet A  Of great value
Of much valuo
Of some value
Of little value
Of no volue

Mmoo

*Ttoms 1-13 were rated using 4he following scale!
A=+2, B=#1, €=0, D=-1, E=-2
tho Tten vas Positive then fo1t That 1o wes negative.

ABCDE 1. Conference on Environmental Learning (Kuhns)
-29 (11th poaition)

ABCDE 2., Student Behavioral Objeotives (Coop)
+9 (6th position)

ABCDE 3. Diagnostic Teachins, (Brown)
#15 (5th position)

ABCDE 4+ Pudblishers' Display
-30 (12th position)

ABCDE 5. Community Seminar (Teachers, Inc.)
-27 (10th position)

ABCDE 6. Media and ihe Media Specialist (West)
17 (9th position)

ABCDE 7. Medie and Individualized Instruction (Shaver)

+3 (7th position)
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ABCDE 8. Laboratory Experiences (working in your own
school)

+96 (1st position)

A3B3CDE 9. Working with Consultants in Your Teaching Area
-6 (8th position)

ABCDE 10, Reading Workshop (Harrison end Cannon)
+45 {4th position)

ABCDE 11. 1Individualized Reading (Gouger and Teachers)
+50 {3rd position)

ABCDE 12. New Basal Reading Texts and Individualized
Reading (Haigwood)

-17 (9th position)

ABCDE 13, Individuwalized Instruction at EIP in Durham
(Golden)

+60 (2nd position)

Section 11
1. What part of the workshop was the most helpful to you?

Workdays 1
Rending (Gouger & Teachewvs) (2
Golden 3

2., What sart of the workshop was of the leanst valuo?

Community Seminar (1
Fnvironmentul Learning ia
Haigwood 3
3. In what area do you feel the need for an additional wcrkshopt
A-V work learning readiness
math Golden

class control

4« For futurs workshops would you prefer that it be by grade
level, subject matter, achool or system wide?

Grade level
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Summarize briefly your activities during the three days
allotted for laboratory experiences.

Mostly preparation of rooms
Activity centers
Reading aids

Soction IIX

1.

2.

6.

Have you read any of the selections from the suggested
bibliography of the workshop booklet or the LAP?

Yes--35 No--21

Whet dlagnostic processes do you plan to employ during
the achool year for & more appropriate instructional progranm?

26 indicated plan 31 vague

Did the workshop help you identify media and materials
which would assist you in moving toward a program of indi-
vidualized instruction? Please elaborate on your answer.

37--Yes t4--n0; implied previous knowledge
6--no responso

Is the following behavioral objective expressed in desirable
educational form? Why?

"That the student will understand the relationship
between scionce and the use of technology as illustrated
by Burdick and Wheeler's book, Fail-Safe."

No--}48 Yoa--1 No response--8
Shallow rcasons--1% Depth--30

Ploase 1ist ways that creative dramatics could dbe used in
your oclassroom to uetter motivate student achievenent.

seomod to understand concept--18
limited information--30

List "ideas" concerning methods, materials and procedures
that you have acquired duvinf thi s workshop that will
assist you in presenting an improved instructional program.

Activity centers
Roading aids



Appendix K

Evaluation ubratogz for B.P.D.A.
Individualized Instiruction Progran 1970-71

by

Dr. 0. P, Paulson

Okapel Hill City Schoole
Chapel 8111{ North Carolina
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Problems

A major problem in the actual instructional operation is
the exiremely broad range, amountin% virtually to a bimodal
distribution, of the student population with reapect to
academic ability end aochievement.

Similarly, there are major differences in the needs and
values of major oultural sub-groups, most importantly
betwesn those assoclated with the University and the

blaoks, but also inoluding the looal business and pro-
fesasional cormunity and those with a more rural orientation.
These differences are manifested in both the adult end stu-
dent population, and present problems in both cormunity
support and operaticn of the instruotional program,

Rapid integration has "overloadsd the systam," sc that in-

struotional and cormunity problems have emarged much faster
than they ocan be met by the norma) evolution of coping meoh-
anisms, Thus, there is at present a dearth of available and
effective ocoping strategies.,

The overbalance of problems over solutions has produced
teacher worale problemst:

&« Perceived skepticism and antagonism {in the comunity,

b, Loss of self-confidence in ability to cope with probdblens.
6. loss of confidence in system leadership.

d., Inoreased anxiety.

These faotors inhidbit the ability to generite effective

ooping strategles, to even thse normal extent, to say

nothing of the extent presently requiredt

&, Increased anxiety produces deoreased flexibility.
Anxious persons revert to overlearned responses, evun
when they are aware of better alternatives.

b, Loss of self-oonfidence and optimism deoreases imagin-
ation and oreativlt{.

6. Loss of oonfidenoe in luoaderahip binders effeoctive
diffusion and implamentation of new altornatives.

A high turnover rate of teachers, probably in pert due to
the above faotora, impairs the effeativeness of ataff
development effosts.

A® a oonsequence c- all the adbove factors, the achool sys-
tem has oonsideradle Aiffioulty in conatructing or evolving
popular and duradle solutions to prodlems.
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) Rationale
Assumptions and Propositions

Conventicnal undifferentiated large-group ianstructional
modes cannot satisfy the diversity of noeds and veluss of
a virtuallz polariged population. Any single program
directed at 21l will probably satiafy none.

The school syastem is committed to deeagragation, and ia
opposed to adopting procedures which would likely loead to
resegregation.

Homogeneous grouping on the basis of academic ability,
achievement, or need would tend to resuit in resegregation.

The various glements of ths instructional program are not
equally impaired by the diversity of ability, schievement,
needs, and vaclues of the student population, Ingdeed, in
some aroas, diversity would be advantageous.

It is fsasible to differsntiats instructiocnal activities,

so that objectives involving or requiring hetsrogenolty

nay be pursued with one set of procedures, while a different
set of procedures may be omployod in pursult of objlectives
regarding specific needs or requiring specific abllitien

and achievements.

Individualized instruction is the most promising presently
feasible means of pursuing the latter typs of objectives
while avoiding the undesirable effect of homogeneous
grouping and resegregation.,

The range and extent of professional skills required to
implement and oporate the proposed program consideradbly
exceeds that avallable presently in the system.

The most feasible means of mesting this deficiency is
through in-gservice staff training.
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Recommendations for Consideration in Plamning

Staff training efforts should be planned with a realistio
view to the noed priorities, genexrality, and durability of
effects, Products, iike curriculum guides ard self-instruc-
tionel learning packe&ges, have general and lasting utility,
while the skills and knowledge themselves acquired and inter-
nalized by a teacher are uncertain of application, nect
roadily transmitted with high fidelity, and are often lost
through forgetting, displacement, or staff turnover.

For the ebove aid other reasons, a high priorit{ should be
glven to training certain staff memters to develop indivi-
dualized self-instrctional materials, As soon ag pousible,
this treining should result in the actual production of
testable and usable instruotional materials and should
continue until these materials have acceptable, general,

and demonstrable lsarning effects,

The content and objectives of self-instructional mateirials
should be determined in response to a valid and broadiy
bagsed assessment of need. Consideration should he given
to the needs of learners, teachera, the system, and the
comunity. With respect to each of these, consideration
should be given initially ton such auestions ast
How byoadly is the need percel »d by each of the above?
If the need is real 2s well as perceived, how broadly
doea it affect the above, especially students and
teachors?
What are the oconsequences if the need remains unmet?

Jonie plausible systematic approaches to need essessmsnt are
the Delphi teohnique, the oritiocal incident approach
iFlanagan),and one described in & paper by Gerald Gage.

I can supply papers on each of the abovo.y

Need priorities should be based on:

a. The relative cost or consequences of not meeting the
need. Where individuals are involved, both the "cost"
per individual and the number of individuals so af-
feoted should he sonsidered.

b. The probable cost in time, money, and otier factors for
the proposed solution. .

o, The probability that the proposed solution will meet
the need, or the prohadble extent to which the need will
be reduced by the proposed solution.

"d. The availability and willingness of starff to work on

a proposed nesd and solution.

The effort expended in the daevelopment of self-instrustional

materials should be addressed at the high and low extremes

of the student population, and dbalanced evenly between them,

for the feollowing reasonss . -

a. Individual personal instruotion, with a teacher tutoring
an individual, is an extravagant and inefficiont use of
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teacher time, compared to other sctivitieo.

b. Inatruction of this type is usually the least effectively
monaged and the most negleoted.

¢. Overemphasis on either extreme may have both the ap-
pearance and the effect of diserimination.

Behavioral objectives for self-instructional matorials at
the low end of the ability spectrum should probably be con-
vergent and specific, end at the high ond, divergent and
open-ended, for the following reasons: :

a. There are often spocific causas for failure or doficient
performance, or at i.ast specific remediation treatments.

b. Teachers seem to be more sonsitive to and artioulate about
reasons for poor performance than they are about the
nature and need for excellence. -

6. To the extent that tha curriculum involves sequontial
skill development, remediation reduces logistical pro-
bloms in instruction, whilo acceleration at the uppor
end of the spectrum in the same areas increases such
prcblens.

d., Postering spscial talent and giftedneas tends to require

' divergent or at least flexible objectives. Basic
writing skills objectives are concerned with conventions
dcsirable for virtually all common written communication,
while the development of writing talent requires unique-
ness and originality. -

In order that they may be used confidently and prescrip-
tively in meeting diagnosed student neods, instructional
programs, and particularly those that are remedial, should °
be 8o designod, developed, and desoribed that users know
the entry requiremonts regarding skill and achievement

and the learning effacts that may be expected with high
probability. '

With respect to the development of individualized instruc-
tion, and other instructional innovations as well, sone
"quality control" methods are required. These are required
not only to assure predictability and usefulness, but %o
protect the progresm. Isolated examples of inferior materials
and inept procedures have a way of achieving much more vi-
sibility than their medicore or excellent counterparts.

Minimal training requirements should be established for all
teachers implementing immovative progrems with distriot
aponscrship.

Similar stoandards should also be obtained for a instruc-

tional materials when they are permanently installed.

Tontative or experimental programs should be distinguised
from established programs in communicating to the publie,
but the dlstinction shonld be deemphasized to students.
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For their role in individualiged instruotion, teacheras should
be trainsd in diaghosis and treatment cf learning diffiocul-
ties. Diagncstic okills shouwld be useful both in ths por-
sonal e:iercise of remediction and in designing or selecting
appropriate packaged materials, '

For teachers not involved in development, diagnostio training
should foocus the use of diagnostic instruments, teochniques,
and ohservatiional cues, coupled with prescriptive training
roegarding the rangs > treatment alternatives available,
thelr requirementsz, and their effects.

The "vioious oircie” represented in probloms 3-5 should be
coped with aggressively. If that desoription is appropsriate,
it is analogous to roribund shook in an injured persoan.
Without intervention the situation could rapidly deteriorate.

In view of the variod and often contradictory expectations
of the comuniy and even the staff, the potential of res-
ponsiveress is drastically reduced. The emphasis should
rather be on taking the initiative. Loadership should bs
equally aggressive in publlcizing and defending procedures
and products that prove effective, and in rejecting or
modifying those that prove ineffective. Elther course
should have a sound rational and/or ompiriocsl basis. Tals
should reduce the amount and impsct of public oriticism,
or at least amsisrt the staff in coping with it rationally,
to reduce its aarmful effects on morale.

Staff training programs should neake apecific brovision for
ventilation of teacher anxieties regearding the instructional
progran. When ascompanied by syatematic and roasoned dis-
ocussion, irrational fears can he separated from legitimate
caoncerns. Clarification of the latter should itself con-
tribute to solutions.

It is important that teachers see project objeotives, aoti-
vities, and products as consistent with their perceptions
of need. This may require some accormmuodation from both the
teachora and the projeot. The best way to make two boards
fit together 1s to saw a little off of both,

When projeot activities and objeotives are seen as relevant,
and some effects can be observed, anxisty should be reduced
and moraleé strengthened. Expectant pioneer fathers derived
some ogmtort and reassurance in boiling water at the dostor's
roquest,

Maintenanoe of morale and menagement of negativism cen be
facilitated by dooumenting the successes and the failures of
the project. Generalized negativiem is destruotive, bdbut
negativisn appropriately directed and fooused serves a useful
funotion, This wil) require evaluation rrocedures of suffi-
cient vigor to differentiate good from bad, presented in a
menner that is meaningful end credible. -

ERIC
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15. Broad staff invalvenient, and in some 08868 a.en community
involvement, in need assoasment activities increases the
probability that subsequent responses to those needs will
have both the appecrance and the substance of relevance, and
both are irportant.

16, Implioit in the above discussion are the following evalu-

ation needs! ‘

a. Need asseasment atrategies, anm described in Recommen-
dation 3.

b, Pormative evaluation proocedures, relevant to Recommen-
dations 2, U4, 6, 7.

c. Summative evaluation proceduras for instruotional sys~
tems, relevant to keoommendations 2, 6, 7, 10, and 1.

These needs are predominantly ooncerned with internal maneage-
mert and improvement functions.

17, The external, accountability evaluation needs would probably
beat be mot by an adaptation of the Stake Countenance model.

8Specifioc attention should be given to desoribing the unique
characteristios of the instructional content, as explicated
bzt?tufflebeam, es antecedent conditions for project aoti-
vities.
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Imﬁaot Evaluation Exemple
Beshavioral ObJjectives Workehop

Primary Purpose:

General group assesament of post-workshop skills in writing;,
oritiqueing, and modifying behavioral objeotives.

Auxiliary Purpose:

Previde timely, informative and ocorrective feedback to partloli-
pants regarding the correotness and adequacy of their post-
workshop ability.

Procedure:

1. DNvide participants into small, odd-number groups, preferably
of 5 or 7. (0dd number groups function better in decision
making and problem solving. Three may be too smell, and 9
too large.) Consideration may be given to homogeneity with
respeoct to sublect matter or grade level.

2. Provide each groﬁp with two clear transparencies, grease
penoils, and working paper for each member.

3., Provide them with work locations where they won't interfere
with each other,

L. Assipgn esch group the task of writing at least one objective
that manifests all the desirable characteristics thoy have
been taught, and none of the undesirable characteristica.

'5. Further instruot them to write each of the objectives they
have prepared near the top of the transparency but large
enough to projeot readabdbly.

6. Allow from thirty minutes to one hour for compietion. I1f
time 48 short or completion is unusually difficult, wait
until all but one group have finished.

7. Assemble into one large group, with overhend‘piojeotor and
soreen avallable. Collect transparencies.

8. Presenting sach objective in turn, allow an arbitrary bdbut

+ fixed amoun% of time (exemple: five minutes) for oritical
corments from any and all members of the lerge group. Allow
one brief rebuttal from membere of the authoring group.
Then allow time similar to the above for revision sugges-
tiona from the large group. Write revised objective on
bottom portion of transparency,

Observing time limits as announced, and allowing less time

than participants seem to want, is important. They should

feel that the procedure is too brief, not too long, and the
O sensv of time urgenoy stimulates participation.,
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Appoint arn observer to note the number of separate contri-
butions to discussion that are initiated, and the total
number of individuale initiating commenta. It would also
be dusirable to tape record the session, but the above
should be done Mive" regardless, because such data is
diffioult to get off the tape.

After, but only after, the group oritique is completed, a
knowledgeable instiructor, who may also have sorved as moder-
ator, should give his own ocritique and ocomment on the ori-
tiques of the group. Feedbask to the group should be quite
candid, rigorous, and discriminating., .

For piwrposes of workshop evaluation, however, much coarser
data will suffice. Each comment of criticism or revision
may simply be rated dichotomously, plus or minus, The gques-
tion of concern s quite simple. Would this comment, made
in a real task force group with no "expert" present, have
contridbuted to the quality of the objective prodused?
Neutral comments are rated negative, as they serve as sta-
tic in the prodblem solving effort.

Ratings may be applied to each comment as it ocoura, parti-
cularly if the rater is not otherwise cccupled as moderator,
or they may be made using notes, Including those made on the
transparencies, or on the basis of a taped record.

The initial efforts, before revision, of each group, in the
form of the transpareincy as presented for discussion may be

‘Judgod by oriterla as taught in the workshop.

Thus data collected include the judged merit of the initial
objeotives, the +, - ratings of group comments, and the
numbor and dispersion of those oorments,

Usually a aimﬁle desoriptive summary of the data will suffice.
Where appropriate, groups can be compared on the +, -~ data
by use of a sign test,

Advantagea of the Procedure:

1.
2.

3.

It is highly 1aombfphio with the ultimate training objective.

It permits rapid and timely, infomative and corrective,
feedback to participants, whioch is usually not possidle in
a post evaluation. ‘ .

The time ané cost demands for data collection, processing,
and interpretation are extremely low. Usually the costs
are mich higher in at least one of the three areas, but the
costs are usually hidden.

The aotivity will 1ikely be seen by the participants as of
instructionsl value, ard not an imposition on their time, as
many evalustion activities are perceived.
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Discdvantages s

The procedure provides incamplete and not too useful data on
the achievenent of individuala, However, for evaluation of the
workshop this is not necessarf, and there is scme question about
the desirability of individuals developing real objectivea in

isolation, except whan solely for their own instructional pur-
yoses, ' .
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Sumnative Evaluation of Mediated In.structional Programs

Five major areas of evaluation oongern will be disocussed in
general terms, each followed by a brlef disouwssion with praocti-
cal examples for implemcntation. :

l. Relevance.

A primery consideration in evalusting an instructional program
or component is the relevance 1t possesses in terms of the rela-
tionship between its demonstrable learning effect¢s and the scope
and sequence of currioular objsotives of the school or district,
and/or the spsoifio dlagnosed need of an individuel learner.

Virtually every inatructional system has some behavioral ef~
feots, and every user has some kind of goal. Relevance is uot
en attribute of the system itself, but of the relationship be-
tween tae system and a given goal or set of goala. For example,
let G4, G5, and G4 represent the respentive goals of three po-
tential usera, a Yeoctor (—» } represent the change introduced
by the system, "O" rapresent tho original condition, and "E"
represent the end effect,

@3 ?2/,-%1

0

The change introduced by the systen represents some concurrent
change in status with respect to emch of the three goals, but
the most eignificant and desirable change with reapect to goal 1,

The actual change 1s alsc a significant approximation to goal 2,
though slightly loess reievant. With veapect to.goal 3, the
change introduced may actually have been harmful.

Relevance may be assessed initially by a rational imspestion and
compariacn of the demonatrated offects of inatructional program
to the desired effects, in terms of local curriculum objeotives
or dlagnosed student needs. Comparing objectives of the pro-
gram to one's own objectives is more risky, because the objec-

ive statemert may represent only a wish or intent, and be 1it-
tls related to the actual effect produced.

S
Another approach, ususlly illegitimate in summative evaluation,
is to apply a test developed from the userfs own objectives,
which he may have used formerly with lifs own mode of instruotion,
to asaess the effects of the proposed program. Thias test may
well deviate or be totally unrelated to the daveloper's objec~

tives, but it is the user, not the developer, whoae needs are to
be served. . :
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As mentioned before, virtually every instruotional prograu pro~
duces some change. The ebility of a program to shange students
is & separate queation from the desirability or "relevance" of
that change, and should be treated ssperately. Strength 1s more
& mattexr of the psychologioal impsot of the methodologlea em-
ployed than of the content of the inastruoction. While a strong
program may produce changes other thsn thosoe desired, it ie im-
portant to know that the mothodologles were sffeotive. It may
be poasible to modify he content, or imitate the methodologles,
and thus produne a program that is both strong and relevant.
Similarly, a weak program will always be inefficlent unless the
methodologies are changed.

It 18 usually advisable to usu the developer's objJectives, and
even his oriterion test, to assess strength., It 1s assumed that
the developer's choice of strategles, methodologles, and media
were based on his prudent judgement on the beat way to achieve
his objestive, and that the results are primarily attridbutable
to these oholces, Serendipitous effects are often more aiffi-
cult to intorpret. Unless the afent respcnsible can be identi-
fied with some oconfidence, the findings cre usuelly "chancy!
and difficult to dupliocate. -

Unless a pre-test score of gzerc can safely be inferred, a pro-
test will usually be required. (See the discussion on pro-
teats, "Eveluation of Instructional 3ystems,” pp. 28-30.)

Ono estimate of strength is simply mean gain, with pro-teat means
es;gbli;hing the point of origin and post-test means the point
achieved.

Another alternative is to determine 7he relationship dbetween
actual galns and the desired critericn. Thecretinally, it would
be desirable for ull students, regardless of whers they bezin,
to achieve the criterion defined by & sst of behaviorsl objec~
tives. The ratio betwesn actual gain and possible gain may be
called a "g-ratio," which may be caloulated for individuals or
groups. The caloculation is as follows:

ost-test score - pretest score
8 ¥ ‘perfect soore - protest score

For exemple, a student sooring 20 on a pretest and 60 on a post-
test, with a total of 100 possible, would have gained 4O of a
possible 80 points: -

=60 -20 Lo |
& for="2- ~ 8= -5
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III. Rollability
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Partioularly from the point of view of administrators and in-
structional planners, it is important to know not only the mean
or average effects produced by a program, but the real varia-
bilitz of those offects around the¢ mean. Two programs may
have the same msan effect, but one may be very oonsistent,
having the sams effeot on neerly everyons, while the other may
work miracles for somée and be useleas for others.

Reliability should bo asaessed in & ocontrolled eituation, where
the program 16 used with the type of people it was specifically
designed for, and in the inten od marmerx.

Two different approaches may be used to &ssess this kind of
"raliability, " dependiug largely on the use and deolsions for
which the data is colleocted. o first, which may de called
point-sochievonent reliability, is most ussful when mastery is
important, as in some aspeots of first-aid trainirg, and when
the desired oriterion level is readily definable. In this cese,
reliability 1s simply defined as the {robabiut{ that & given
student trom a definod population will achieve the oriterion
levels or» the proportion of atudents from that population that
may be expeoted toreanhoriterion.

A second approach may be called inorement-schievement reliability.
In casoft where a single imatruotional prog,ram is direoted at a
heterogoneocus populetion of students, it is hardly roasonable

to oxpeot that 21l or a major proportion will reach a given ori-
torion level. 8uoh grouping may be Justified, however, ir one
san assume that the program will have some benefioclal effeot for
all students, that regardless of the various entry and exit
points most atudents will experisnce scme gain in the dimension
op parameter sost by the objootives.

An estimate of tha conalastenocy of gaim mag be achieved b{ using
oeaoh student's pain soore (the dirferenve between his pretest and
poat-test aooreg a8 his rzaw soore, and ocaloulating the standard
doviation, variance, or other eatimnto of disporsion of raw gain
soores arownd the mean,

A more graphio piloture may be obtained by dividing gain soores
into quartiles. and determining the mean for eaoh quartile.

IV. Robustness

One of the faots of life in education is that few developed in-
struotional gromm are oonsistently implemented as they were
intended tu be ard with the initially intended populatica. It
is important to Mmow the extent to which those Aeviations may
have harafu) elfsaots upon mean sohievement, or upon the relia-
bility of thiu¢ adhievement,
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Aaaeasin% robustness requires a deliberate un-control of the
troatment. The normal guidelinea and suggestions may be supplied,
but there should be no more supervision and control than would

be present in the normal instruoticnal situation.

Since robustness is an indicator of possidle differences in
nean effeots or variability when & program 48 used in tho rield
a8 opposed to the controlled situation, the analytic prosedure
of choiou 1is a t-test or analysis of variance for signifiocance
of difference of the means, between controlled and unoontrolled
groups, and/or a test for ‘he significancs of difference of
variance between those groups. -

V. GCost-Banofits

This information usually oosts more to obtain then it saves in
practice. I would auggest ithat you deal only with inorements
of oco8t and inoreiments of gain.

Cost figures would thus be only those uniqus and added ocosts for
the innovation's use.

Gains figures would only be represented as a proportion of the
gains achieved by & prior method, or someée alternative.

Gains may also be expressed as a proportion of the amount e dis-
orapAncy between provious achievements and a desired oriterion
has been reduced by the program,

Developmental costs should be amortized over the expected life
of the program and not treated as operational costs in a given
yoar.




media manpower .7

By Dale G. Hamreus and Loring Carl

In the May, 1970 issue of media manpower a
se1.es of arlicles was initiated for the purpose of
exantining the various functions ol the media field.
Functions were identifivd in that lead article as
one of the major dimensions of the Domain of
Media (the other dimensions being instilutional
settings and responsidility groupings). Nine func-
tions wete identified and included developmental
tesearch, evaluation, design, production, logistics,
utilization, organizational management, informa.
tion management and personnel management. The
design function was the fisst of the nine to be dis-
cussed. This article emphasizes the logistics fune-
tion.

Before discussing the logistics function, how-
evet, briel attentior will be given to the concepl
of function. As used in this seties of anticles,
funclion refers to a broad yet somewhat special-
ized area of amphasis that cuts actoss an organ-
ized occupational area, ie., the Medi- Domain.
Function is not intended to refer  a specific
job that a persor performs but rathe. 10 a broad
ptocess that collects around it many different but
telated activilies 11} contributing toward a particu-
lar goal. For example, the goat of the design func-
tion is to translate theory and empirical evidence
about lesrners, subject matter contenl, mediating
fotrs, seitings and techniques inlo inttructional
systems specifications. Many different activities
musi be accomplished to achieve such a goal and
usually involve several individuals. 11 is quite com-
mon in the typical “media shop™ tu find that an
incambent’s job culs scross more than one fun¢-

A Look At Media Fun
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lional area, i.e., he might be responsitle for pet-
forming certain dosign tasks as 'well as certain pro-
duction lasks; at Lhe same time it is tather com-
mon lo find that several individuals combine pasts
of theit job responsibilities to accomplish a partic-
utzt functional goal, j.e., coopzrate as a team in
production.

In general, the notion of function is simply one
rather clean way to organize the activities that
must be accomplished in a media center thus per.
milling better planning and management to occut.
At the same lime ¢ functional organization of the
media domain permits a powerful basis to system-
atically decide upon media training program fuci
and contents.

The funciion featured in this article is logistics.
The term logislics was selected as pethapt most
representalive of the many things that are gencrally
that are generally considered as supportive services
in a media cenler. The definition given to logistics
is to provide acquisition, storage, supply, anc main.
tenance support tc the appeopriate cperations and
management of media in instruction. Those who
petform activities within the logistics function can
be regarded as providers of media resources by
carrying oul such tasks as selecting, otdering, put-
chasing, classifying, cataloging, tecotd keeping,
stoting, assembling, «cheduling, distribuling, main-
taining, demonstrating. operating, repaiting. and
managing.

The outpuls that result from the logistics func:
tion can be idertifed sinply as products ot con-
ditions of procurement, maintenance and meve-
contirued on page B
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media manpower readers who haven't yet seen the Educational Technology
Cartoon Book {Educational Technology Publications, Inc.. Englewood Cliffs,
New Jersey, 1970) will find many chuckles and a few boffos in it. It’s a
good anthology of cartoons which have appeared in Educational Technology

Magazine.

Report of the Commission on Instructional Technology — *'To Improve Learning”

{In March 1970 the Commission on Instructional Technology released i3 Final Report 1o the President and the Congress. It Is
available from the Goverrment Printing Office—price $0.50. Al 124 pages are recommended reading for anyone involved with
educational media. Recommendation No. 5 of the -eport deals with educational personncl and is divided into sections on Admin-
istrators, Teachers, and Specialists. The portion dealing with Sy cialists is reproduced delow.)

Throughout Ametican schools the need for talented people
who are not specificslly trained as tcachers is becoming mere and
mote acute. Specialists are needed to develop technolngy as an
integral part of the instrictional process. Aides of all kinds are
needed to assist teachers in making the best use of technologival
media and of theit own professional capacities. Pcrhaps most
important, scholars in many disciplines end creative people in
every area should be contribeting their special gifts to the instruc-
tionial process. “‘As the field of educalion assumes new tasks and
broader responsibilities,” Harold Howe Il has written, “there will
be a growing need for people with competencies in many areas,
from poelry to biochemistry, ftom plumbing to philosophy,
people who migh' be peisuaded to offer their expertise on a full-
of part-time basis to the purposes of educstion.”

Technology can achieve its fullest potential in schools and col-
leges only with technical and paraproicssional support—"media
motdinators’ serving as advisors on the use of instructional tech-
rology, expetts on the production and procurement of instruc-
tional materials, plus specialists in many different disciplines
working with teachers in research and development.

The lack of specialists 1o facilitate its use in the schools and
colleges could well be the Achilles’ heel of instructional tech-
nology. The urgency for designing machines fot easy use in
inttruction is equaled only by the urgency of having someonie
availadle (o repair them if they break down. A language labora-
tory is of titlle use if it is out of operation for several weeks
because chewing gum and bobby pins clog its vital parts. An
invr stment in propet operation and maintenance of equipment is
good economy.

Nonprofessional assistants are also needed, especially in the
tlementary schools. Such tasks as running simple machines, play-
ground Juty, and routine clerical duties can be carried out by
teacher eider (who may be housewives willing to work pa.t time),
thus teleasim. regulae teachers to mote adequately ¢mploy their

©  nal talenis in advancing the quadity of instruction,
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Planning for the development of instruclional technology
should include the recruitment of such nonprofessionals. As Pro-
fessor Robert H. Anderson of the Harvard Graduate School of
Education told the Commission:

The emerging concept of auxiliary personnel in education
nas already created an impressive literature, which has recently
begun to focus on the impcetant topic of fraining auxiliary
personnel. Not only ¢an technology play an impattant role in
the training of such workers, but it seems increasingly neces-
sary for these pernle to be familiar with technology as an
aspect of their work.

Whether a staff advisor in instructional technology is necessary
might be dispuled by those who have been diccouraged by exper-
iences with the Lypical audiovisual department of a school or col-
lege. 11 is the exceptional audiovisual department that is inte.
grated into the fabric of the institution—-with qualified audiovisual
consultants sitling in on courses, shating in the teaching methods
and environment, end then contiibulting to imptovements through
technology and otherwise.

Qualified specialists in the production of instructionsl materials
are scarce. Producers, graphic articts, audio technicians, and pro-
grammets are but a few of the professionals needed to develop
maximum e(fectiveness in instruction. Lack of expert advice in

the production of instructional television programs, for instance,

has often produced mediocre results. Al 100 little is known
aboul how to present instructionad material over television effect-
ively. Creative use of the medium has bren bately attempted.
Thete is o doubt that t.e “talking (2ce” has been overdone in
instructional television. But even this technique hes its usefulness
and could be made more effective. QOutstanding tecturers who
fail to come across over television could improve their perform.
snce on the screen with help ftom skilled professionals.

The scarcity of good programmers fot the teaching machine
undoubtedly tempeted the initial enthusiasm for this device, and
may be seriously handicapping current efforts in the vatious
nodes of programed instruction.  Training and financial support

fot s oducton and programing speciatists should have top priority. -

«
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The establishment of «ducational media facilities in
» any school system is usually accompanied by a host of
training or re-training problems. The Bevetly Hills, Cali-
fornia School District realized this situation was likely
to arise as they planned for new developments., The
summer institute conducted in the District in 1969 was
ore response to this problem.

Several years ago the Beverly Hills School District
made provisions for new developments in instructional
technology and information systems through major con-
struction projects at the high schoc! and {vur elemen-
tary (I%-8) schools. A district-wide information retrieval
systera was built into the new facilities at these five
schools with a central facility located in the high school.
Because of the business density and building heights in
the Beverly Hilis-Los Angeles area, it was decided to
connect the high schocl and each of the four elemen.
tary schools by leasia lines of the local telephone com-
pany. Library and audiovisual services were combined
in instructional materials centers at cach school. Each
of the centers and most classtooms were designed to
have direct dial-access by closed-citcuit TV monitors
and there would be individual monitors in library study
carrels,

With these facilities came the need for training teach-
ers, librarians and other educational personnel to be
media specialists in their classrooms, sckools and dis-
tricts. Commerciil multi-media packages, video tape

togtams, and the accumulation of off-the-air prograins
Ey the district made apparent the need to provide special
training in the evaluation, selection, and production of
instructional matetials that could be utilized over a
closed-circuit television and dial-access information re-
tricval system.

A six week media institute was planned for the sum-
mer of 1969 to prepare participants in systems analysis
and in the planning/design technigues that lead to the
selection of media most appropriate to the achievement
of defined leatning outcomes. Thirty teachets, librarians
and other school personnel were seYected feom all parts
of the United States, including ten from Beverly Hills,
ten from other districts in California, and < n from othet
states. All participants were educational personnel di
rectly involved with classtoom teaching and with some
leadetship responsibilities for audiovisual development
and cootdination. But already, highly qualificd audio-
vianal directors, administtators and supervisots were not

F ‘ed.
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Facilities Planning and Media Institutes—The Beverly Hills Experience

DOr. Don Davies of USOE is flanked by Supt. K.L. Peters (left) and Dean
Turner (right), Institute Director for the Beverly Mills Unitied School Dis
tinct a8 he inspects fecilities of the District’s Information Retrieval System.

The institute schedule included seminars, presenta-
tions and discussions. The presentations included such
topics as: The Technological Revolution; The Process
of “rogramming; the History of ETV; Introduction to
Stuaio Procedutes; Multi-image Projection and 35mm
Camera Operition. Opportunity was provided for shar-
ing skills and experiences among participants. Since the
group represented a variety of public and private schools
throughout the United States, this aspect of the pro-
gtam proved to be even more productive and satisfying
than expected.

One of the outstanding rieeus duting the institute was
for more time to work on planning and preparing indi-
vidual and group niedia projects. As one participant put
it: [l need] *time to mull over my project and get
started on it. Then ~"3istance available to keep me from
hanging myself.”

Flexibility within an institute program is improtant.
For example, tesponses from the participants duting the
institute made it clear that the caefully stractared pre-
sentations and the content concernirg specific behavioral
objectives weie not achieving positive results. When this
became apparent tevisionsin the time structute and total
progtam wete incorporated. The final evaluations indi-
cated that thnse participants whn completed the frain-
ing in system analysis and planning/design techniques
for defined learning outcomes were able to demonstrate
significant positive gains compared to initial testing,

Fhtough their institute the Beverly Hills School Dis-
trict provided an all fmportant experience for school |
personnel in designing and developing insttuctional ma- |
terials for the student in a modern school faciliy.




A Summer Institute and Year-Round Ir-.~Ser\jic

Chapel Hill City Schools have a student population
from widely divergent backgrounds. Recently, an eval-
uation of the leatning expetience of students in deseg-
regated classrooms showed that many traditional meth-
ods and materials aimed at the average middle-class
white student wore n+ longer appropriate. To solve this
problem the program of instruction of Chapel Hill City
Schools was revised to include \he concepts and prin.
ciples of individuzlized and personalized learning as a
basic theme. 1In order to put this theme into practice
Chapel Hill developed a three ycar plan to train all of its
teachers to prepate educational materials that utilize
nedia. This Institute For Training Educational Per-
sonnel For Creative Teaching was held during the first
year of the new plan.

This institute was planned by a teacher-education
staff employed specifically to cany out a comprehensive
pre-setvice and in-setvice teacher education program.
The institute was divided into two phases. The first
phase was a two-week summer wotkshop aeld in the
summer of 1969. All teachers in the Chapel Hill City
Schools wete invited to participate in this August 1969
workshop. The sccond phase of the institute was an in-
scrvice program held during the 1969-70 academic year
which involved all acadeniic teachers. Teacher partici-
pation in the in-service program was made possible by
providing released time from regular classroom duties.

hard, Director, dncusses the disgr amatic chant tor individudlized

Q
E MCn with Had ARred and Nevhaln Harrison, curtiovlem spscisiists.

r

At the secondary level, released time was made possible
by employing enrichment teachets on a part-time basis.

Mr. William Geotyge, Principsl of Carrboro Schoo! works with Teaching
Interns who terved duting periods of reledsed time for reguist teachers

Apptoximately 160 Chapel Hill teachers participated
in the two week workshop. Teachers were introduced
to multiple media environments during a two day “Con-
ference on Environmental Learning.” In subsequent
sessions, teachers were presented with behavioral ob-
jectives and the importance of selecting appropriate
instructional events in developing individualized instruc-
tion. The diagnostic approach was siressed, and parti
cipants were shown both commetcial and teacher-riade
diagnostic tools. Secondary teachers actually prepared

-

Leatning Activity Packages (LAPs) and agteed that the '’

LAP matetials could be effective in allowing a student
to move at his own icarning rate and on his own ability
level. The importance of not only choosing instructional
tools, but of using the information presented in the
wotkshop to prescribe appropriate instruction was ap-
parent from tespoases such as the following:

The suminer wotkshop on Individualized In.
struction was most valuable. I had read some about
it befote, but I found my backgtound was too limi.
ted. Iliked the working part of the wotkshop best
when | was given the oppottunity to develop ma-
terials for my own classroom.

i




I'raining for Creative Teaching in Chapel Hill

} _ L
Mrs. Aersiding Francis, teacher st Glenwood School, working with her z,';, m','l,,‘:,ﬁ,".':;:f,:'"m Schoal, discusses disgnottic procedures
stuts .ts ot 8 listening center.

. . . In planning for the second year of their teacher train-
During the spring semester, 1970, thirty-three teachers ing program the Chapel Hill City Schools plan to put
participated in an audiovicual education course c-iesigned more emphasis on independent study at the secondary
espzcially for Chapel Hill teachers. The paiticipating  jevel, The staff of che learning resources center will be
teachers made audio tapes which were tested and proved increased in order to manage additional students on in-
quite successful in application of individualized instruc-  dependent study. At the clementary level, mote media
tion. The in-service program continued through the  production capability will be added to expand libraries
school year. With released time from the classroom,  into learning resource centers, The success of the insti-
teachers participated in such activities as media produc-  tute's first year workshop and in-setvice program to
tion, curriculum development, school visits, and wotk-  prepare Chapel Hill City School teachers for cteative use
shops. School personnc! served as instructional staff.  of inedia has produced a marked increase in the demand
Creative dramatics provided a new and exciting form  for additional media fot the classtoom.
of media. The creative drama specialist gave a series of :

- workshops for both clementary and secondary language :

. arts teachets. Creative dramatics was presented as on !

v effective vehicle for dealing not only with communica- |

) tion skills, but atso with the afizctive domain. ‘

1 One of the results of the in-setvice phase has bec~ the

.« greatly increased use of media in most classtooms. Re-

]

leased time for teachers to develop the matetials needed
to catry out the concepts presented in the institute was,
and is, considered essential to the success of the insti-
tute. Ascne participant remarked:

The institute has offex:d teachess tl at planning and
pteparation time during the school day that we have
so much wanted and needed. 'The development of
materials for individualiz.d instruction iake so nuch

ey

The Crestiva Orarna Speciglisy, Mes Josn Tete', wses pantomime svhie

Q . . .
me and the rel - ha .
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EDUCATIONAL MEDIA TECHNOLOGY AT THORNTON COMMUNITY COLLEGE

tent in media production techniques. The specialized
studies in media include: training in still and motion
photography; the production of slides, transparencies,
charts, posters, television visuals and displays; opera-
tion and maintenance of audio-visual equipment; offset
lithography; television production; and utilization of
other media systems. Each student is required to under-
take appropriate projects in all media courses. These
projects involve skills ranging from mounting and lami-
nating techniques to the more involved aspects of tele-
vision production. Media course requirements attempt
to simulate on-the-job requirements that the student can

expect to find upon graduation. _
continued on following page

L
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Thoraton Community College has been serving the
educational community of Harvey, illinois near Chicago
for over 40 years. In the fall of 1969 the college
launched a new program leading to either a certificate
or an associate degree in Educaticnal Technology.
Blake L. Read, Educational Media Specialis | is the co-
ordinator of this new program. Mr. Read describes the
program as one which trains the student for a carcer as
an educational media technician assisting professionals
in the design, production, scheduling. operation and uti-
lization of instructional media and equipment.

The technicians program is open to anyone with a
high school diploma ot the equivalen:. Students who
are interested in pursuing the program may take general
coutses during the day, however, the media courses are
offered only at night. As encollment increases the col-
lege plans to offer these courses in both the day and

evening schools.

The program is planned to provide theee types of ex-
petiences for the student. (1) formal class work, (2} lab-
otatoty practice, {3) on-thejob experience. Since the
primary intent of the program is the training of produc-
tion technicians, there is heavy emphasis on practical

O _tiences which will help the student become compe-

ERIC
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continued from previous Page

The students in the cercificate program take one prac-
ticum and those in the associate degree program take
two practicums prior to graduation. Each practicum
consists of supervised, on-thejob work experience in
which the student spends six hours weekly for 16
weeks in an area business, industry, governmental agen-
¢y, or educational institution. Emphasis is placed on
assigning cach student to the practicum situation ap-
proximating his job goal. For example, if the student
indicates a definite preference for post-graduate employ-
ment in indusrry, effort is made to arrange (he practicum
it a local industry. A periodic assessment of student
progress in practicums by visitations from Mr. Read in
collaborztion with the student’s job supervisor.

Presently there ate 11 men and one woman enrolled
in the program. One of these students expects to finish
the curriculum in one year since he attended the college
previously and completed the non-media requirements
This particular student has alteady been interviewed for
a job, and, according to Mr. Read, his hances of being
hired are very good. Mr. Read adds that he has had
sevetal inquiries from schools, junior colleges and uni-
versities about potential jobs for Thotnton Community
College graduates.

Ditectoty of Summer Session Courses
In Educationai Media Available from EMC

This summer educatots will have a choice of nearly
1700 college and university course offerings in new edu-
cational niedia, aslisted in the 7¢h annual EMC Director v
of Summer Session Conrses on Educational Media, vow
available from the Educational Media Council. Accord-
ing to EMC President Robert E. de Kicffer. Director of
the Bureau of Audiovisual Instruction at the University
of Colotado, this total represents a 15 percent increase
ovet the number of listings in the 1969 Directory. “Our

The Educational Media Council annually offets the
Directory of Summer Session Courses for publication,
entite or in part, in educational joutnals and newsletters:
and single :cpies will be provided free of chaige to
anyone who sends a stamped. tclf addressed standard
No. 10 business envelope to The Educational Media
“ur-cdil, 1346 Connecticut Ave.,, N. W., Washington,

The Logistics Function
{continued from page 8}

Records title, subject, identity number, producer, production
date, running time, black and white or color, part of series,
ete. In cataloging system {may use compulter codings).
Deterinines and cccomplishes sppropriste form of storage
for each type of materlsls »~1 equipment,

Prepares end distributes 8 cataiog of evaiisble matarials srd/or
equipment,

Determines svailability of materials for foaning on dates re-
quested,

Processer requests for loan of materisls tollowing prescribed
procedure which include booking confirmation, identity tag-
ging, filing and shipping.

Procestes materisls and/or equipment for distribution, giving
stiention 10 sssembling packoeges, sequencing kad headling
detsils.

Makes delivery snd pick-up of materisls snd/or aquimpment
in sccordance witn erlsblished schedules.

Conducis routing equipment snd materisls inspection and
strvicing,

Sorts and propetly stores all items received,
Conducts periodic inventories,
Determines condition of equipment for insursnce claims.

Determines Justificetion of steff purchase requests in terms
of sveilsble money, heed, scceptability and quatity of item.

D. FILM AND EQUIPMENT ' NSPEC TION AND REPAIR

tnspects and repairs fil, ..

Determines and orde!t rep!:  ament footegs required,
Inspecis, maintaing Bnd repairs all audio visusl equipment,
feventoties snd Orders equipment replacement paris on 8
petiodic basis,

Oetermines 0n basis of sge, refevance, and condition, whether
to discard, replace of repair old equipment.

E. EQUIPMENT CPERATION AND DEMONSTRATION

Determines equipment needs, including time snd pisce, s
requited by work ordes,

Demonstrates proper optiating procedutes of sgquipment to
oM ytidizers.

Sets up and Operates UIPMENt COMPOrants 83 required.

Continuousty monitors sauipment operstion snd makes sd-
| Mtments 83 necessary B Gain scceplable opetation,

¥. COOPERATIVE PURCY +"'NG

Oerermines which peos ™y . :h 1 cooperate in equipment
Dete: ~teg basis € wipment specifications.

Puls iterns out for bids.

Conducts public bid openings o1 sdvet tised thne.

Oetermines H bids meet speifications.

1dentifies lovw bidders and shnounces sward of contract.
Prepares composite purchsse order based 0n tequitts from
Patticipant Orgenizations.

Accounts for the costs of coopetative putchasing

G. GENERAL

Mainteir s fies of photogr sphic negatives and proots.
Obtoing, Tites, ond duplicetes Theemotex Masters.

Maintsing duplicstion services.

Adviset CutOment in using depotitary factities.

Advisth in the vee of medie nd 1he planning of new facitilies.

FRJC 20036.
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media manpower is prepaied by’ Comr um@lf)p? Service “Corporatidn for the *
Media Speciatist Program, Leadorsh-p i) aining Tnstitute (LT1) a program funded
° by the US. Office-of ducauon LTV is cor\duclcd by the Teaching Resecarch
_ Division, Oregun State System ot ‘Highgr Cducation. LTI prepares pro;oc!duc,v:

. TP ‘s ©_ tors Tor USOE-sponsored tnedia institytes who, in turn, train educafional’ media |
Ed“o"fﬂ Board personnel. media maenpowsr is an infbrmation service for those concerned with
Jack V. Edling, Gor. © . ploblenis of edutatignal, media perschnet amnd instiuctional technology. Poidig

Leadership Training Instiute  “of view or opinions stated go not rietessatily represent:Oltice of Education posi-
And mcnlﬁ)c[s‘of the - . tion or (:;oru:y All opinions expressed in 'modio fanpower are the sole respon-
: T el sibitity ‘of the autho(s or editors. Non profit organizations may. rcproduce items
h{ig:‘ae‘sshp,:cggﬁ'g?g:mm without requesting peumssmn if fUll ceedit is giyen to source. " Qistribution:
W o ‘ . ¢, Mmédia Mmanpower is’ djstributed on! a controlled circulation basis, primaiily to
2 - mmcupants and difectors of pm)ec s and institutes suppor ted by grants from the - .
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The Logistics Fanction
(cantinued ftom page 1)

ment necessary o suppott the operation and manage-
ment of media in instroction.

The lollowing represent specific classes of activities of
that arc inciuded in the logistics function.  They have
been grouped around major headings of management,
print materials, non-print matetials and ¢quipment. film

and equipment inspection and tepair. equipment opera-
tion and demonstration, cooperative purchasing. and gen-
eral.

Activities:
A. MANAGEMENT

Defines logistics standatds based upon experience, customer
requi. ements, aed state and national standards.

E stablishes logistics goels.
Communic ates §dgistics goals 1o staff.

Deve'ops communicationt network 1o provide exchange of
staff ideas, plans and details of operation,

Instructs new fogistics employees in theit job role.
Delegates togistics tesponsiitity and suthority.
Judges efficiency of togistics personnet.

Iudges sccomplishment of hogistics goals by comparing his-
torice! wyith current dats.

Interrogates customers to deiine and clacify their objectives.
Judges slfectventss of their logistics operstions.
Mok es decitions regaerding putchase of materia’s and supplies.

Determines and conducts necessary s1aft trgining progrsm to
sssute competent service in oli aress of logistics.

Determine logistics opee ating budget.

Develops snd monitors logistics record heeping.

Negotietes contracts for services, given o receivd.

Desigrs storage area for etticient work flow.

Anaty2 18 Mogistics and traflic Novy in dsigning neve facitites

Con‘mymm!k}y Srn'rcc Corporanon

© 1333 Connecticut Aye. ;' N.W.  Washington, D.C. ?003

(200) 2231738,

Ly

B. PRINT MATERIALS

Compites and organizes requests for purcha 2 of ptint ma-
terials.

Selects outces and purchases ctint materials.

Ung ks, inspecis and property stamps néwly purchssed print
materisls.

Assigns sccession aumbers to materisls

Comypiles listings snd annotations to inform . 15 of acqui-
sitions.

Adapts cataloging systems, ' tiiizing Library of Congress ot
nther commercial indexes, to ' cal depository tystem.

Oetermines data for cataloging by reniewing title page, 1sble
of contents snd jacket annotation and/or utilizing comemercial
cataloging resources,

Supetvises of corries out print (natersal processing which in-
cludes such things as ptd "ing catalr ging cards, fabeling wnd
shelving matetials, probe v a mat.eisls by spisying snd/ot
1sminaling, and packa, distnic +tion,

Distributes dupticate sets of ¢ »1al0ging matetials 1o atfilisted
sgencies.

Determines by use of calatoging tystem if material requerted
is avallable in depository.

Loans materials 1o requestors following presce ibed procedures
Places selected materidls on reserve

Microfitms selected period.cols.

Packages end mails references which can be teleased, of
photostated topies 0! those whick cannot.

Maintains fies of brochures end publishers lists.

. NONPRINT MATERIALS AND EQUIPMENT

Judges merits of commetcially svaitsble Pon print materisls
considering gracte tevet and subject matter srea and selects
items spptopriate 10 Mmeet presctbed peeds.

1dentifies and orders matericls Jor preview,

Determines whethet matenals recelved conforms to order,
Identfies type of eval ation requiced 1ot neve matecials and/
o loan of matecisls and/of equipment.

Determines booking 8nd cataloging proce-L res that are work-
sble in loc s s\ tuations.

Determings ond mard s ownership of new tateris’s by check:

MEnsL purchase ordecs.
"~ il conrued on o300 ?
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“LET EVERY CHILD BE THE PLANNER, DIRECTOR, AND
ASSESSOR OF HIS UWN EDUCATION.” John Holt ,

A student discusses study strategies with Mes. Peacock,
tibracian, at the Chapet Hiil High School,

WHAT IS INDIVIDUALIZED INSTRUCTION

8y indivicuelized instruction we mean that the teacher
utilizes various information about individual differences to
prescribe appropriate educational experiences to foster
maximum development of the individual student Indivi-
dualized instruction is riot a new idea or fad. Our better
teachets have always strived to help each student obtain his
marimum development. This emphasis on personalized in-
struction is now an important part of our educational phil.
osophy fot Chapet Hill,
WHY SHOULD INSTRUCTION BE INDIVIDUALIZED?

It is evident that people have different learning styles and
learn at diffetent rates. By using approptiale disgnostic pro-
cedures teachers are able to gathet mote informativn about
the student’s interests, strengths, weaknesses, and how he
best iearns. By knowving the "whole child", the teacher may
proceed o presctibe the appropriate educational environ-
ments snd caperiences to assist the student in attaining his
tuaximum potential. Success oc failure of this developmental
process is contingent upon continuous planning and evalus-
tion by both the student and teacher. It is impaetant that
the student assumes more responsibility in ditecting his own
learning, becsuse an impottant purpose of education is lo
teach students how Lo make wise decisions and good choices.

Students may be engaged in a2 variety of activities under
individualized instruction. At vatious times of the day they
may participate in [arge group lecture, small group distus.

oM independent study, conferences with the teacher, o 3
1 of othet ctivities. Students would #lso have cppottu-
EKC
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nities to work with various media rather than just the tradi-
tional textbooks. In other words, through individualized in-
struction students have opportunities to work with various
activities and materiafs prescribed according to his interests
and learning styles.

o CHAPEL HILL CITY SCHOOLS
GRANT FOR INDIVIDUALIZED INSTRUCTION

Lastsummer the Chapel Hill City Schools received a grant
of $183,000 from the Education Professions Development
Act (EPDA) 1o develop individualized instruction. The pur-
posa of the grant is to organize a progran of in-service
education to Improve the ability of teachers to develop
techniques and media for individualized instruction.

Tha director of the project, Dr. Paul N. Prichard, states,
"It is anticipated that over a three year period this school
system will develop methods of individualized instruction
which better meet student needs,”’ The in-service program
began with 8 two-week workshop for all teacaers last August
and continues through the school year veith release time for
teachers to participate in materials production and cutricu:
lum development. Mrs, Nathalie Harrison, and Mr. Herb
Alteed. Curriculum Specialists work with teachers in devel-
oping individuaiized instruction techniques and materials.
Mrs. Joan Tetel, Speciatist in Creative Dramatics has been
conducting workshops for teachers to develop creative
drema skills, Stimulated by the resources of this grant the
Chapel Hill School System has otganized one of the strong-
est inservice tescher education programs in the state,

Administrators of the E. P, D. A, Educational Per-
sonnet Development Act, L. to R. Nathatie Harrison,
Hetb Allred, Dr. Paul N. Prichatd and Susan Segar, are
pvctured wnh the mdmduelned Chart,




FOCUS ON INDIVIDUALIZED LEARNING

Carrboro - - Sixth grade students % tor second grade stu-
dents once & week. Rewards cre evident for both
grade levels.

Frank Porter Graham - - A Second grade teacher allows
portion of class to prcceed with contract plan after
after thay have acquired basic skills.

Glenwood - + Fourth grade teachers hard at work prepsring
matariels to individualized the use of the bassl read-
ing texts,

Carrboro - + PTA viewed slides of individualized instruction
in the classroom,

Chapel Hill Senior High - - Independent study, self-directed
learning, affords the student the opportunity to indi-
vidualized his curricufum in allowing him to meet his
cwn needs and assume the responsibility for his own
learning.

Lincoin - - Interested adulits are serving in the fifth grade
clase to have conferences with children in the inde-
pendent reading prograny.

Estes Hills . - First grede teacher received mini-grent to
initiate 8 progiam of individualized instruction in
teading and math.

Guy 8. Phillips - - tutorial assistance in reading skills is now
offered daily. Tutors work with students on a one-to-
one basis to as¢ist the student in raising bis reading
level.

Estes Hills - - Creative dramatics in a fifth grade class offers
meaningfu} communication thiough pantomime.
Culbreth - - A new learning resource center is being develop-
ed to provide students with motivation, materials, and

skills for academic resestch projects.

Chape! Hill High School - - An English teache: has developed
a tezrning activity package { LAP } which provides a
step-by step guide for students to assist them in de-
ciding on, planning for and carrying out independent

study rrojects.

Study carrels in tﬁe Chapal Hill High libt
ate used by students who sre doing independent study.
INDEPENDENT STUDY

A critical study of supernatutal fiction, the wtiting of »
book for young children, and 8 study focusing on modern
philotophical novels-.these are independent study activities
which are currently being explored by three students st

Chapel Hill Seniot High School.
Independent study, briefly defined, is selt-directed learn-

QT 0 student in an active educational process does mote

then simply recelve information, He becomes an integral
part in the planning, structuring, pursuing and evaluating of
his studles. Independent study Is one aspect of individuatis.
ing the curriculum, in meeting the needs of each of our ¢(u-
dents, and in Involving each student in the responsibility for
his own learning,

8ruce Weddle, an English teacher et the high school, has
daveloped a learning packece wh!>h provides a step-by-step
study guide for students that assist the students In deciding
on, planning, and carrying oui independent study projects.
By following ths study gu'do, tha student and teacher are
working from mutuslly zccepted purpeses, gosls and ob-
jectives, and rutes for independent study. In Step One:
Thinking sbout independent study, the studir.i explores
his own Ideas and the ideas of authors such as John Holt,
who wrote How Children Learn, an Frank Brown, author of
Education by Appointment. Each student inust write his
own definition of independent study.

Step Two: Writing a proposal for independent study,
the student is required to write a paragraph which explains
the student’s project. The student deals with these questions:
Waiat is it | want to learnt Why is it importent to me? How
much time Is necessary? What materials and activities will
facilitate my learning.

Step Three: Planning the project involves a conference
with the teacher and final refinenent of the project proposal.
A tentative reading list, activities, reporting techniques end
the evaluation technique are items which merit attention in
this step.

Step Four: Carrying out the project inciudes the establich-
ment of 3 general minimum standard, discussions witls other
students, appropriate conferences and appointments as the
student carries out his project.

Step Five: Evaluating the project will show the
student’s ability to jurige his own work through the prowess
reports and a student-teacher confererce.

Mary Jane Margeson, an EPDA enrichment teacher, has
been assigned to supervise and to provide more sssistance to

e g
o ¢ -
. . ‘i
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Juniot high studen.s are also doing independent study
a1 the Guy B. Phillips Junior High School,

students involved with independent study.

There sre two main ressons behind this vew approach to
learning. First we know that students learn more and in
greates depth when they are eble 10 study topics and mate-
tiahs that interest them. Second, a major gosl of pudlic
school is for young men and women to lean setf-relisnce
and to actively seek knowledge and undesstands. - on their
ovwn. The Independent Study program is designed to help
students become self.teachers.



ENRICHMENT TEAM AT
ELEMENTARY LEVEL

Through the cooperative effort of the Chape! Hill schools
and the UNC School of Education, release time during the
teaching day is offered to the classroom teacher.

This enrichment team In each elementary school is com-
posed of a fead teacher { who previously taught in the
school } and a core of MAT’s. Their purpose is primarily to
afford release time to the regular classroom teachers in order
that they may further individualize their classrooms and de-
velop materials tor individualized instruction, A traineeship
for the student« in the Masters of Arts Program at the Uni-
versity is the secondary objective.

Scheduled release time is given the classroom teachers
during the morring. In the afternoon the lead teacher’s time
is spent in the following ways ¢ - aid the teacher to further
his involvement in the practice ot individualized instruction:

Preparing skills file boxes
Making tape; to correlate with lessons
Making language master cards for chitldren who

Thts student is worklng on a f0reign tanguage with
help of audio-visual equipment in the Learning Center
at Chapel Hill Righ School.

Teaching students to become Independent, self-relia
fearners who participate in end direct their own learning
the major aim of the Grey Culbreth Learning Center, T
Learning Center {s an integral part of the school’s progr:
and not a substitute for the classroom {earning process.

need sp=cific help purpose Is to provide an atmosphere in which students
Gathering materials and preparing media for cfass- ail ahilities work on their own fevels at their own rates, Ez
room use student who works in the Learning Center will find his a¢
Individua! testing vities highly supportive of his classroom work, Stude
Making available professional books relevant to working independently may also find their endeavors
individualized instruction warding in the absence of external peer group pressur
Video-taping classrooms The Learning Center should serve as a central collecti
Preparing games for individualized instruction of packaged independei t instructional materials either

r

Time is also used for schedulinr release tim& and con-
ferring with the teacher regarding lesson plans. The lead
teacher also serves as a resource teacher for the teachers in
her school.

cally produced or profes:ionally published and the resour
to produce presentatic.is on a wide range of media fori

The objectives of the Grey Cuibreth Learning Center .
to provide students with the motivation, materials, and
sign and production skills for development of well-detir

William George, Principal of Carrboro Elementary
school meets with the enrichment team. L. to R.,
Virginia Kitzmiller, lead teacher, Mr. George, principal
and M, A, T.’s Bill Wolf, Charlanne Holbrook, and
Heather McKmney

academic research projects; to provide in-service train
and supervision forlocal production activities; to collect ¢
organize materials for independent study and for instr
tional materials production; to provide a small collection
pre-package skill building materials; to provide *feed-bai
to the classroom teacher regarding a student’s progres:
Learning Center; and to encourage students to initiate tt
own areas of study, to teach them good research skills, :
to guide them in fulfilling their goals.

The Learning Center will be staffed by two teach
Margaret Brown and Jim Handy, who will provide cour
and guidance to those students working on independ
study projects and supervise the production of aduio-vis
materials to be used in the presentation of a student's |
ject.

A student is using the Micro-film reader at Chapel Hill
High.

LEARNING CENTER

Our environment is constartly changing. Teaching is no
longer the process of imparting a certain Hody of knowledge
to students. Students need to be taught how to find infor-
mation for themselves rather than learning a specific set of
facts.

‘feaching is no longer restricted to one room, chalk and
a blackboard, and textbooks. Instead, the student and the
teacher have access to a vast realm of visval and nonvisual
machinery. Students come into the classroom from an en-
-z —-ent which is characterized by media bombardment.

ERIC
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Acting out a short skit is also part of creative dran:a-
tics in the 5th grade at Estes Hills School.
Q

Aruitoxt provided by Eic:

Third grade students at Estes Hills Elementary School
enjoy creative dramatics through puppetry.

CREATIVE DRAMATICS

Creative drama is an expanding experience.

Creative drama is used to create situations in which stu-
dents and teachers strip away the layers of defense mecha-
nisms which have been acguired and reve=al to themselves
and to other people a more complete self,

In workshop situations led by Mrs. Joan Tetel, teachers
are presented with sequential development, a series of tech-
niques { creative drama methodology which translates ideas
into the dramatic form ) that the teacher can apply in the
classroom. This process should lead tc greater rappoil with
students and success in role-playing { or socio-drama) pur-
suits, A typical workshop series would include techniques
in pantomimes of emotions and moods; emphasis upon the
hands; assumption of the role of a member of the family,
pantomime for two people, and the addition of dialogue.

Imagine a junior high school student who in a pantomime
is able tomove only with the assistance of grandfather’s cane
or with the limitations of baby’s wobbly steps; or a jurior
high girl who inay nct be frez to drop her books on the near-
est bit ol fioor and blast o the record player to begin
dancing, but again face the kitchen and another meal pre-
paration like her mother

Imagine a teacher who is free enough to paatomime for
his class a recalcitrant six-year old who does not want to g
to school.

From these seemingly simple portrayals should conu
deeper comprehension of other people, their freedoms
limitations and responsibilities. And with comp:ehensior
comes insight and, hopefully, an ability to communicat
more effectively.

One specific goal of the creative drama workshop was t¢
break down the reserves and inhibitions of teachers anc
crezte an atmosphere where open exchange and explora
tion of professional feelings and attitudes are explore:
and shared via discussion and spontaneous dramatizations
This, in turn, would allow the teacher to become more will
ing to expand his own concept of his role as a teacher fo
himself and his students--to effect more meaningful con
munication in the classrooms.
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FROM THE SUPERINTENDENT

How to provida students with classroom activities that
will resuit In the most learning has always been a prominent
concern for educators throughout history.

Two years ago, setected teachers in the Chapel Hill
Schools, meeting In Task Forces to propose Improvements,
almost unanimously agreed that better methods of teaching
were needed to accommodate the wide variations in stu-
dent abilities and interest. Grouping together students of
simifar abilities and interests had been the main response to
individual differences. While it was better than trying to
teach all students the same thing at the same time, grouping
was not effective enough. To provide for individual differ-
ences each student needed some learning activities planned
specifically for his needs.

Out of the Task Force Reports and out of a wide vaifaty
of efforts by teachers in Chapel [Hill, a philosophy of indivi-
dualized instruction emerged. To implement the philosophy,
a large Federal Grant wes sacured that provided teachers the
time to begin developing programs of procedures and mate-
rials to be used by students on an individual basis.

At this time, there is no system-wide “program.” There
are actually dozens of differen. programs at various grade
levels and in various subjects. In many elementary class-
rooms, students are engaged in individualized reading activi-
ties for part of their reading instruction, but texthooks and
“reading groups'’ are also used. Independent study in the
Senior High is an outgrowth of this philosop'y. As a schoo!
system, we have adopted a philosophy and are providing
teachers some resources to implement the philosophy. How
individualized instruction is used, however, is the prercgative
of the classroom teacher.

Our goal is to gradually work out a “‘model’ for indivi-
dualized instruction that will be based on specific written
fearning objcctives, rather than textbooks. The ability and
knowledge of each student will be diagnosed by a variety of
testing methods. From the diagnosis will come a decision of
what the student shoutd learn next, followed by a prescrip-
tion for how he should go about learning it. At the end of
the learning activity, the student would be evaluated and
the diagnosis would start the cycle again.

There are, of course, many goals of education that can-
notbe reached by students in individualized activities. Some
of our more {mportant goals result only from students worl:-
ing together. Individualizing parts of the instructional pro-
gram, however, is a major step forward in the education of
our young people.

ERIC
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Mrs. Rosanne Howard works with a junior bigh stu-
dent in the reading program at Guy B. Phillips School.
This unique program involves volunteer adults from
the community who have been trained to tutor stu-
dents in reading.

SPECIAL. READING PROGRAM
AT THE JUNIOR HIGH

\'hat do these three people lhave in common?

John Macfie is a retired gentleman who has lived in
Chapel Hill only six months. He has three grown children.
Linda Rabinowitz is the mother of one child who is one year
of age. Her husband is a rabbi and is the Hillel director at the
University of North Carolina. The Rabinowitz family has
been in Chapel Hill for five years. Mrs. Ernest Craige has
lived in Chapel Hill for sixteen years. Mrs. Craige is the
mother of four children ranging in age from sixteen to
twenty-two.

These three people are tutors in a reading skills program
which is being offered to a limited nun-ber of junior high
students for the spring semester.

Acting on requests by teachers and guidance counselors,
EPDA enrichment teachers have designed a reading program
which offers tutorial assistance in reading skills. The pur-
pose of the program is to raise the reading level of pupils
with reading disabitities.

A reading disability exists when there is a significant dis-
crepancy between a student’s intellectual potential and his
actual reading level. In other words, the student who is best
ahle to respond to remedial reading instruction would have
at least normal intelligence. He simply, somewhere aiong the
way, fell behind normal expectations in reading accomplish-
ments, He rnight be reading at third or fourth grade leve!
even though he is in the seventh grade,

A list of potential candidates for the reading program was
compifed from teacher and counselor suggestions and a
search of cumulative folders. Standardized tests were ad-



ministerad to the candidates and 1 rcilned tist of candid-
ates who met the prestated criteria was determined. Each
student is given the option of not participating in tiie pro-
gram,

Students who elect to participate in the reading program
will be tested for visual and auditory skills which keep a
chitd from reading successfully. They will also be given the
Durrell Analysis of Reading Difficulty which will indicate
weaknesses and faulty habits in reading which may be cor-
recterd in a remedial program.,

Each student is assigned to a tutor, Working on a daily
one-to-one basis, the student and tutor will attempt to
raise the student’s reading level.

Approximately sixty-five tutors have been trained by Dr.
Carl Brewn of the UNC School of Education far this pro-
gram which is an exciting cooperative effort by volunteers
from the cominunity in response to an expressed need, per-
sonnel in the Chape! Hill City Schools, and university per-
sonnel and students,

WHAT IS A LAP?

What is a LAP? Read the foliowing lesson segment of an
instructional program which was developed at Huby S.
Thomas Elementary School in Las Vegas, Nevada.

“Lesson B-8A: Ho Chi Mihn
A, Objective:

In this lesson you are an illustrator of books. You are

going to draw a series of pictures, like a comic book,

showing the life of North Vietnam"s leader Ho Chi Vihn.

Be sure the pictures include the following:

1. his life history { where and when he was born and
events which had a serious infivence on his thinking );
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2, the part of the world in which he flves;

3. how his actions were influenced by the times and
places in which he lived; and

4. the actual changes he made in the world and people
around him.”"

The instructional objective of tils lescon Is foliowed by
an Introductian to the lesson; activities on how to learn the
objectives; suggested references; self-test and post-test based
on the instructional objective and quest suggestions for fur-
ther siudy.

The sty on Ho Chi Mihn is one of six lessons included
in the LAP, "“Vietnam: A Horizental Study of its Color:jal
Past and Its Problematic Present.”

A LAP { Learniny Activitles Package } is a program of
study in printed package form that covers a perticuiar subjec .
te be taught and is organizel around a logical sequence of
instructional objectives and activities implemanting these
objectives. The student may proceed tlirough his individual
LAP at his own pacc and may work with it in his indepen-
dent study time.

The LAP concept ( 1) gives the student responsibility for
his learning to a grestar degree than traditional teaching; (2)
allows the student to proceed at his own pace ar.d promotes
self-planning of time usage; (3} permits the student to see
exactly what he is learning and why he is learning it; {4}
makes homework a school activity, where the necessary help
of teachers snd resources is available; {6} frees the teacher for
one-to-cne tutoring; (6) allows the teacer to be a true pro-
fessional in his discipline throi'gh research and scholarship,
and (7) gives direction and purpose to the planning of
curriculum--both what is to * u taught and how it is bast
taught,

The LAP concept is an exciting one. Properly used
{ which involves proper plannirg znd organization, both on
the part of the teacher and the student ), it can greatly en-
hance learning and create a move profitable work atmos:
phere for students and teachers.
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